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Dr. Madhu Tandon B.Ed. Faculty

“Shaping Educators, Inspiring futures”

Established in 2004-05, Dr. Madhu Tandon B.Ed. Faculty delivers a four-
semester CBCS curriculum alongside intensive school training to
nurture highly skilled, compassionate educators. Known for strict
discipline and high attendance, the college seamlessly blends academic
rigour with vibrant co-curriculars, highlighted by its signature cultural
festival, "Masti Ki Pathshala."

Students thrive on a tech-enabled campus featuring high-speed Wi-Fi, a
rich library, and access to INFLIBNET and DELNET. Dedicated to student
welfare, the institution offers financial scholarships, features a proactive
Placement Cell, and boasts an elite alumni network in reputable schools.

In alignment with NEP 2020, the faculty now offers the prestigious four-
year Integrated Teacher Education Programme (ITEP) B.A.-B.Ed.
Dedicated exclusively to empowering women, this elite unit will
welcome 50 female candidates. Admission to this premier flagship
programme is strictly merit-based via the national-level NCET-2026
examination organized by the NTA.

For admissions, seminar enquiries, or collaborations.
Contact- b.ed.youthfestival2020 @gmail.com.
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PREFACE

EduSack is an educational e-magazine published by Dr.
Madhu Tandon B.Ed. Faculty of 8.S. Khanna Girls' Degree
College. The magazine is a vibrant academic initiative
dedicated to promoting independent learning, -critical
thinking, creativity and learner-centered educational
practices.

This edition proudly brings together scholarly articles,
research papers, reflective essays, poems, and creative
contributions from educators, researchers, teacher trainees,
and students from across India, a few valuable contributions
from beyond national borders and other stakeholders. The
diverse participation reflects the universal relevance of
learner autonomy in contemporary education and highlights a
rich exchange of ideas across cultures and educational
systems.

The e-magazine provides a platform for voices from different
academic backgrounds to explore innovative teaching
methodologies, self-directed learning strategies, classroom
experiences, educational technology, and the evolving role of
educators in the 21st century. It encourages learners to
become active participants in their educational journey and
inspires teachers to act as facilitators, mentors, and guides.
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THEME OF THE MAGAZINE

LEARNER’S AUTONOMY
Learner autonomy is a central theme in contemporary
education, emphasizing the idea that students should be active
agents in their own learning rather than passive recipients of
knowledge. It refers to the ability of learners to set goals, make
decisions, monitor their progress, and reflect critically on
outcomes.

Sub-Themes :
e Motivation and learning

Socio-cultural impact on educational accomplishments

Challenges and barriers to learners autonomy

Assessment and feedback for autonomous learning

Enhancing the classroom environment through ICT
approaches

Through its varied -contributions and interdisciplinary
perspectives, Learner Autonomy aims to foster intellectual
growth, educational innovation, and meaningful dialogue
among educators and learners. Under the visionary guidance of
Dr. Madhu Tandon, the magazine reflects the commitment of
the institution toward academic excellence, empowerment
through education, and the holistic development, of future
educators and responsible citizens.
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% In Memoriam »

Forever in owr hearts

In loving memory ﬂf'ﬂr Madhu Tandon
(1960-2001)

Ateacher’s true legacy is found in the countless minds they inspire to learn,
grow, and discover their own voice.

We fondly dedicate the second edition of £duSack to the cherished memory of
Dr. Madhu Tandon, whose warmth, wisdom, and unwavering dedication to
education continue to inspire us. She believed in nurturing not only minds, but
afs&mnﬁdmmﬂmdlmduafmjmtdﬂmmumgzmﬂwimdepuldmdymm
that beautifully resonale with this edition’s theme, "Understanding Learners’ ‘*J

5" -
Her kindness, integrity, and gentle guidance left a lasting impression on everyone — =
who had the privilege of knowing her. Though she is deeply missed, her legacy
continues to live on through the countless lives she touched.
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Mrs. Nirmala Tandon
Chairperson
Governing Body
8.S. Khanna Girls’ Degree College

It gives me immense pleasure to share my reflections in the second issue of EduSack. As
someone deeply engaged in the field of education and mental well-being, I see
education not just as a system, but as a lived experience that shapes minds, emotions,
and the very fabric of society. For me, education has always been about reaching every
learner with dignity, understanding and purpose.

Through my experiences with students and young learners, I have come to realise that
true transformation occurs when education becomes inclusive and responsive to
individual needs. It is not only about academic growth, but about nurturing confidence,
empathy and the ability to think independently. When learners feel valued and
understood, they naturally evolve into thoughtful and responsible individuals.

I strongly believe that before designing or implementing any curriculum, we must
clearly define our educational aims keeping in mind the diverse backgrounds of learners,
the challenges of our society, and the demands of a rapidly changing global world. Such
clarity ensures that education remains meaningful, equitable, and empowering for all.

The theme of this issue, Understanding Learner Autonomy, resonates closely with my
own teaching philosophy. Encouraging self-driven learning, recognising socio-cultural
influences, and addressing the barriers that limit independence are essential steps
toward empowering learners. Integrating reflective practices and ICT-enabled
classrooms can further create spaces where students take ownership of their learning
journeys.

I truly appreciate EduSack for providing a platform to reflect upon and discuss these
important educational concerns. It is my sincere hope that this issue will inspire
learners to become confident, self-aware and compassionate contributors to society.
Warm Regards
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Justice Arun Tandon (Retd.)
Member, Governing Body
8.S. Khanna Girls’ Degree College

Education is the foundation upon which a progressive and enlightened society is
built. At every stage, it is not merely the acquisition of knowledge, but the
development of character, creativity, and critical thinking that truly defines quality
education. In this journey, teachers play a pivotal role as mentors and role models,
guiding students not only academically but also morally and socially.

I am pleased to see the initiative taken by the students and faculty members in
bringing out the E-Magazine EduSack. Such platforms are essential in nurturing
intellectual curiosity, creativity, and expression among learners. They provide an
opportunity for individuals to articulate their thoughts, share innovative ideas, and
develop confidence in their writing and analytical abilities.

EduSack is not just a magazine; it is a reflection of collective effort, talent, and vision.
It encourages a culture of learning beyond classrooms and promotes holistic
development by engaging students in meaningful academic and creative pursuits.

I extend my sincere appreciation to the editorial team, contributors, and faculty
members whose dedication has made this initiative possible. I am confident that this
magazine will continue to inspire many more students to participate, explore, and
excel.

I convey my best wishes to everyone associated with EduSack. May your efforts
continue to enrich minds and contribute positively to the academic community.

07



VO
: ' i F X ) k Dr. Madhu Tandon B.Ed. Faculty

3 e :

S.S. Khanna Girls’ Degree College

UNIVERSITY OF ALLAHABAD

(A Central University)

Prof. Dhananjai Yadav Department of Education

Head E-mail, hododu@atiduniy oo in
Maobile - +81 Q455808731

Hel, No. : 2

e Pm MM : pater LA/ 2L




o O =

-5\ g Dr- Madhu Tandon B.Ed. Faculty

S.S. Khanna Girls’ Degree College 1

~

-.

Prof. Lalima Singh
Principal
8.8. Khanna Girls’ Degree College

It is with deep pride and a sense of purpose that I introduce this edition of EduSack, a
magazine that stands as a testament to the spirit of inquiry and the courage of ideas.
Education today stands at a defining crossroads. The National Education Policy 2020
has reminded us that the purpose of education is not to fill minds, but to ignite them. It
calls upon us to move from a culture of instruction to a culture of inquiry, from
teaching to learning, and from dependence to autonomy.

EduSackem bodies this very transition. It is not merely a collection of articles; it is a
celebration of independent thinking, creative courage, and reflective practice. Within
these pages, you will witness how our future teachers are not just preparing for
classrooms, but reimagining them.

As a teacher education institution, our greatest responsibility is to nurture educators
who do not just deliver the curriculum, but who design learning experiences with
empathy, innovation, and integrity. Learner’s autonomy is not a concept we teach
rather it is a culture we live. When our B.Ed. students reflect on their teaching
philosophy and share their insights, they are already practicing the classrooms of
tomorrow.

I congratulate the Editorial Board, faculty mentors, and every student contributor of
EduSack for creating a platform where voices are valued and ideas take flight. May this
magazine continue to document, provoke, and inspire the shift from “trained teachers”
to “thinking educators.”

I invite the readers to engage with these pages not as spectators, but as co-travelers in
this journey of educational transformation. Because the future of education will not be
written in policy documents alone. It will be written by the teachers we prepare today.
With best wishes for continued learning and leading.
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Dr. Saumya Krishna
Coordinator
Dr. Madhu Tandon B.Ed. Faculty
8.8. Khanna Girls’ Degree College

It gives me immense pleasure to present the second issue of EduSack based on the
theme Understanding Learner Autonomy. This edition highlights the importance of
self-directed learning, reflective practices, and inclusive educational approaches
that empower learners to think independently and grow with confidence.

In today’s rapidly changing educational landscape, it is essential to create learning
environments that encourage curiosity, responsibility, and meaningful participation.
The contributions in this issue thoughtfully explore the role of educators, socio-
cultural influences, and ICT-enabled learning in nurturing autonomous learners.

I sincerely appreciate all contributors, faculty members, and the editorial team for
their valuable efforts in making this publication meaningful and inspiring. I hope
this issue encourages readers to engage in thoughtful learning and contribute
positively to society.

Warm Regards

JuSasy Dr-Madhu Tandon B.Ed. Faculty
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Teachen tdilofy
Dr. Mamta Bhatangar
Assistant Professor
Dr. Madhu Tandon B.Ed. Faculty
8.8. Khanna Girls’ Degree College

The mind is not a vessel to be filled, but a fire to be kindled.
— Plutarch
To the educator who has ever watched a student's eyes light up at the moment of

discovery and thought: that is what matters — this edition of EduSack is for you.

There is a quiet magic in watching someone realize they can. A child who wrestles with a
problem late into the evening, not because an assignment demands it, but because the
question itself will not let them go. A teenager who revises an essay they were never
asked to rewrite, simply because they want it to say exactly what they mean. These are
not accidents of discipline. They are signs of something deeper stirring. That something is
learner autonomy. We often speak of students as travelers and teachers as guides. But the
truth is, a guide's highest calling is to make themselves unnecessary. The best classroom
is not the one where every question is answered; it is the one where students leave with
better questions than they arrived with. Autonomy is not a skill we teach in a single
lesson. It is a culture we build, a seed we water daily, a trust we extend even when the
outcome is uncertain.

This edition looks at learner autonomy not as a lofty educational theory but as a lived,
messy, beautiful practice. What does it mean for a first-generation college-goer to
navigate institutional systems alone? What does it look like when a shy student finds the
courage to set their own learning goals? How do parents create homes where curiosity is
safe? How do administrators design policies that trust students enough to let them lead?
These are the questions we explore within these pages.

The shift is not easy. Letting go of control can feel like losing ground. But every time we
hand the reins to a learner carefully, thoughtfully, with support nearby and we say to
them: I believe in you more than I believe in the certainty of my own instructions. And
that belief, more than any curriculum, is what shapes a lifelong learner. To our
contributors, thank you for sharing your stories and your scholarship. To our readers,
thank you for being the kind of educator who never stops asking how to do better.



Dr. Shalini Rastogi
Assistant Professor

"Reigniting the Spirit of Autonomous Learning"
Dear Readers,

In an attempt to rejuvenate the spirit of making true comrades of education, the
second issue of EduSack the candle of learning is now on its march. This edition takes
up the insightful topic of Autonomy in the student learning process’ an effort to
nurture learners who are both self-conscious and self-disciplined.

True autonomy in education does not mean doing as one pleases. It means developing
the capacity to think critically, take responsibility for one’s learning, and act with
discipline and purpose. When students embrace this form of autonomy, they not only
grow as individuals but also become responsible and worthy citizens of society. Our
pupil teachers, who will shape the minds of tomorrow, must themselves embody this
balance of freedom and responsibility. Only then can they inspire the next generation
to learn not just for marks, but for meaning.

Our editorial board is grateful to all the people who've contributed in it , for they are
the charming gardeners who have made EDUSACK blossom .May this issue of EduSack
serve as a small but steady flame, encouraging all of us in education to value
autonomy as the path to creativity, integrity, and social contribution.

Dr. Madhu Tandon B.Ed. Faculty
8.S. Khanna Girls’ Degree College
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Dr. Deepika Ojha
Assistant Professor
Dr. Madhu Tandon B.Ed. Faculty
8.8. Khanna Girls’ Degree College

Dear Readers,

Welcome to this edition of EduSack, a canvas where ideas, inquiry and imagination
converge.

At Edusack we believe education extends far beyond textbooks and timetables. It is a
living dialogue between curiosity and discovery, between tradition and innovation. As
an editorial board, our endeavor is to curate voices that provoke thought, celebrate
excellence, and illuminate pathways for learners and educators alike.

This issue reflects the transformative spirit of NEP 2020: breaking silos, fostering
critical thinking and nurturing responsible citizenship. Within these pages you will find
student reflections, teacher insights, creative expressions, and glimpses of initiatives
that translate learning into meaningful action.

We extend our gratitude to every contributor whose words and vision have enriched
this volume. To our readers, we invite you to engage deeply, question freely and carry
these conversations beyond the magazine into your classrooms, homes, and
communities. Because education is not confined to pages. It is carried forward by
people and with EduSack we aspire to carry it forward together.
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It is a privilege to be a part of the technical team of
EduSack. Contributing to the design, formatting, and
overall digital presentation of this e-magazine has been a
truly enriching experience. This edition on Learners’
Autonomy thoughtfully showcases insightful
contributions from educators, researchers, and students
across India and beyond, highlighting diverse perspectives
and innovative ideas in education.

I extend my sincere gratitude to the editorial board,

respected faculty members, and all contributors for their

constant guidance, encouragement, and cooperation

throughout the process. I hope this edition inspires

readers to embrace independent learning, creativity, and

lifelong academic growth.

-Maurya Aanchal Yashraj
B.Ed. (2024-2026)

LS
"Technology and Creativity together inspire

Innovation" I feel honored and grateful to be a part of
the Student Editorial and Technical Team of EduStack,
the e-magazine of Dr. Madhu Tandon B.Ed. Faculty. This
journey has been filled with learning, creativity, and
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collaboration. Through this platform, I contributed
towards designing and managing the technical
presentation of the magazine, ensuring that every page
reflects innovation, knowledge, and artistic expression.
EduSack is not just an e-magazine; it is a space where
ideas connect, voices are empowered, and education
meets creativity. Working with such a dedicated team
helped me enhance my technical skills, imagination,
and teamwork while contributing to a meaningful
educational initiative. I hope this magazine inspires
readers to explore, learn, and dream beyond

boundaries. -Aishanya Agarwal
B.Ed. (2024-2026)



/_}.ﬁ",'...:e
S.S. Khanna Girls’ Degree College  p @@y, Dr- Madhu Tandon B.Ed. Faculty

e o

Student Edilontiall Tean

The Editorial board of EduSack has been a great
experience working upon. To be appointed by my
respected teachers shows their trust and belief in me.
The magazine aims to inspire , motivate and encourage
the ongoing generation to accomplish their goals and to
be persistent enough. I am grateful for the working
opportunity for EduSack. We by the contribution of our
work wants to acquire the best skills possible and keep
on moving on the trust of our respected teachers.

The EduSack have a welcoming door for innovative

ideas , creativity, informative contents , motivational
and inspiring stories and all the grace. I am a proud
member of the Editorial team.

-Samriddhi Jha
B.Ed. (2024-2026)

o
“A LITTLE PROGRESS EACH DAY ADDS UP TO GREAT

RESULTS”

Being a member of the Editorial Team for EduSack has
been a truly enriching experience in my academic
journey. This opportunity allowed me to contribute
towards editing and organising content, sharing
creative ideas, and working collaboratively with the
team to make this publication meaningful and
engaging. It strengthened my confidence, creativity,
and sense of responsibility.

I sincerely thank our Respected Teachers and fellow
team members for their constant encouragement and
support throughout this endeavour. I hope EduSack
serves as a source of inspiration, knowledge, and
positivity for all its readers.
‘Together, Creativity and Dedication can turn ideas into
achievements Kaashmira Singh

B.Ed. (2024-2026)
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Student, Edilontiall Team

It is a matter of great pride and responsibility to be a
part of the editorial board of EduSack Magazine. I feel
extremely honored and proud to contribute to such a
wonderful initiative. It gives me immense happiness to
be involved in a platform where creativity, knowledge,
and ideas come together so beautifully.

This platform not only showcases creativity and

knowledge but also encourages students to express
their ideas, thoughts, and talents. Through this
magazine, we aim to bring forward innovative
perspectives, informative content, and inspiring stories
that motivate readers.

-Afreen Hafeez
B.Ed. (2024-2026)

%

"I am proud to be a member of the Editorial Board of
EduSack, the official e-magazine of our B.Ed. faculty.
Being selected for this role is truly an honor, as it
reflects the trust and confidence my teachers have
placed in me. I am deeply grateful for this recognition
and feel motivated to contribute my best.

EduSack is a remarkable platform that beautifully
blends knowledge and creativity, serving as a space
where ideas flourish and voices are heard. Being part of

this journey feels both inspiring and rewarding. I look
forward to working alongside fellow board members to
make this magazine an even greater source of learning,
expression, and innovation for our academic
community."
- Ayesha Sultan
B.Ed. (2024-2026)
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I feel honored to be a part of the technical team of
EduSack. Contributing to the digital design and
presentation of this e-magazine has been a meaningful
experience that enhanced both my creativity and
technical skills. This edition on Learners’ Autonomy
showcases valuable ideas and perspectives shared by
contributors from different parts of India as well as
beyond borders.

I extend my sincere thanks to, the editorial board, and

all contributors for their constant support and
encouragement. I hope this magazine motivates
readers to embrace independent learning, innovation,
and academic excellence.

-Nandini Kumari

B.Ed. (2024-2026)

%

“Creativity is seeing what others see and thinking what
no one else has thought.” — Albert Einstein

Being a part of EduSack has been a journey of learning,
creativity, and collaboration. This platform encourages
innovative thinking, artistic expression, and teamwork
through meaningful educational content and creative
presentation. EduSack is not just an e-magazine; it is a
platform where education meets creativity and ideas
are expressed in unique ways. Being associated with

this creative journey inspires learning, imagination,
and confidence while encouraging readers to think
beyond boundaries.
-Shreya Shukla
B.Ed. (2024-2026)
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THE NEW EDUCATION: A NEW ATTITUDE

Prof. Prabhjot Kulkarni

Principal (Retired),

Maharishi Valmiki College of Education,
University Of Delhi

<

¢ The first principle of true teaching is that "nothing can be taught." It signifies that achildcan learn
many things on their own and does not need to be force-fed through imposition by adults or
teachers. The teacher's stance should shift from a strict taskmaster to a helper and facilitator.
Their task is to act as a guide and build an attitude of love and compassion, care and patience. The
teacher's major task is to help the child build knowledge through their own inner resources, as
knowledge already lies within the child which the teacher needs to take out. One of the teacher's
roles is to help children develop various mental faculties like concentration, observation through
the senses, memory and analysis, logic or reasoning, imagination, and intuition, etc at all stages of
his own development. The training of different senses at an early stage must be strengthens.

e The second principle is "consulting the mind in its own growth." You will find all over the world the
principal of constructivism is now being accepted fully and being a bled in many progressive
schools. Each individual is different in nature, capacity, and potential. Each person has their own
Dharma—their own duty or destiny to shape through their life. No teacher or parent should
impose their own desires or career aspirations onto a child. Each one of us has been send to the
earth to fulfil a goal which is already decided and set. This act of pushing the child according to
teachers and parents desire is barbarous and dangerous to the child's future. Many parents these
days they arrange beforehand the carer of their own choice, rather than leaving on the choice of
the child’s interest and inclination. Sri Aurobindo says “the chief aim of education should be to
help the growing soon, to draw out that in itself which is best and make it perfect for noble use.
“The adult, parents and teachers need to develop a good and thorough understanding of child
nature. accordingly, he/she should be offer to choice his /her own subjects of interest, thereby
career. The child should be given opportunities to explore, adventure, experiment and find his true
nature to nurture his own interest of study. A free and natural growth are essential for the real
growth and development of child’s potential.

e The third principle is "working from the near to the far, from that which is ,to that which shall be.”
Now each one of us has his own past, own heredity and the land where one lives, breaks and grows.
the land which nurtures him/her and affects the development of body, mind and feelings. Each
child has a life goal and it is god’s own arrangement that he/she should belong to a particular
nation and society.

Nothing foreign or alien to a child’s immediate surroundings should be compelled to him to do or

follow in early years. Let the child learn everything first from his own immediate surroundings and

later can be offered all that is not local or immediate.

“THE PAST IS OUR FOUNDATION, THE PRESENT OUR MATERIAL, THE FUTURE OUR AIM AND

SUMMIT EACH MUST HAVE IT DUE AND NATURAL PLACE IN A NATURAL SYSYTEM OF EDUCATION.”
-SRI AUROBINDO
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Understang Learner Autonomy
Empowering Students to Take Charge of Their Learning
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In today’s rapidly evolving educational landscape, the role of the learner is undergoing a profound
transformation. The traditional classroom model—where teachers impart knowledge and students
passively receive it—is gradually giving way to a more dynamic and learner-centered approach.

At the heart of this shift lies the concept of learner autonomy.

Learner autonomy is the capacity and willingness of individuals to take charge of their own
learning It involves developing the confidence, motivation, and skills necessary to make informed
decisions about what, how, and why they learn. Autonomous learners are not dependent solely on
teachers for knowledge; instead, they actively engage in setting goals, selecting strategies, monitoring
progress, and evaluating outcomes.

Core idea: The learner moves from being a passive recipient of knowledge to an active agent

in constructing it.

There are 4 Key Dimensions of a Learner’s Autonomy:

1. Cognitive

2. Motivational

3. Behavioral

4. Metacognitive

.

| sthe ability to think w ( sintrinsic drive to
critically, plan learn, curiosity, and
learning persistence without
approaches, and external pressure.
self-regulate
understanding.

T ————

Cognitive Motivational

Behavioral

sactually taking
initiative: seeking
resources, practicing
independently,
managing time.

sawareness of one’s
own learning process
(“How am | learning?
What's working?").

N L/ L oy
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Let us try to understand why Learner Autonomy is Important:-

Promotes Lifelong Learning

In the age of information, knowledge is
constantly changing. Autonomous learners
develop the habit of continuous learning,
enabling them to adapt to new technologies,

careers, and societal demands throughout
life.

Enhances Motivation and supports
Personalized Learning

When learners participate in decision-
making, they feel more connected to the
which
intrinsic motivation and enthusiasm.

learning process, increases
Every learner is unique.

Autonomy allows students to learn at
their own pace and according to their
interests, abilities, and preferred styles.

Builds Critical Thinking and Problem-
Solving Skills

Autonomous learners learn to question,

analyze, and evaluate information
independently. These skills are essential in
academic, professional, and personal
contexts.

Encourages Confidence and
Responsibility

Taking responsibility for learning fosters
self-confidence. Learners become more
resilient, self-aware, and accountable for

their progress.

The Teacher’s Role in Developing Autonomy

Contrary to common misconceptions, learner autonomy does not diminish the
importance of teachers. Instead, the teacher’s role evolves from being a sole
knowledge provider to a facilitator, mentor, and guide. Teachers can promote
autonomy by:

« Encouraging inquiry-based learning

« Providing choices in assignments and projects

« Teaching goal-setting and reflection strategies

« Using collaborative learning activities

« Integrating technology and self-access resources

» Offering constructive feedback rather than direct answers
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Strategies to Foster Learner Autonomy

We as the teachers and mentors must encourage students to define short-term and long-term Learning
goals helping them develop direction and purpose. Further Refractive Practices such as learning
journals, self-assessment checklists, and reflection activities encourage students to evaluate their
learning experiences critically. Projects promote independent research, creative decision-making.
Digital platforms, online courses, educational apps, and open resources allow learners to access
information anytime and anywhere. Giving learners choices in topics, methods, or assessment formats
increases engagement and ownership.

%
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: Project- \\ B )
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Challenges in Promoting Learner Autonomy

Despite its benefits, implementing learner autonomy can be challenging. Some learners may
initially struggle with responsibility due to dependency on traditional teacher-led methods.
Similarly, rigid curricula, examination pressure, and lack of resources can limit opportunities for
autonomous learning.

Teachers may also require training to effectively facilitate learner-centered environments.
Therefore, educational institutions must support both educators and learners through appropriate
Policies, resources, and professional development.

Learner Autonomy in the Digital Era

The digital revolution has significantly expanded opportunities for autonomous learning. Online
learning platforms, virtual classrooms, podcasts, educational videos, and Al-powered tools enable
learners to access knowledge independently.

However, digital autonomy also demands skills such as time management, information evaluation,
and digital literacy. Therefore, learners must be guided not only in accessing information but also
in using it responsibly and effectively.

Conclusion

Learner autonomy is not merely an educational trend; it is a necessity for the 21st century. In a world
driven by innovation, adaptability, and continuous learning, students must be empowered to

become independent thinkers and lifelong learners.

By fostering autonomy, educators prepare learners not only for examinations but also for real- word
challenges. When learners take ownership of their education, learning becomes more meaningful,
engaging, and transformative.

Ultimately, the goal of education should not be simply to teach students what to think, but to help
them learn how to think, explore, and grow independently.
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Beyond Screens: What Studying Imaging in Extended Reality
Taught Me About the Future of Education

Mr. Aryaman Sharma
Computer Vision Researcher,
Trust Stamp,

Malta, Europe.
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When 1 first began my Erasmus Mundus master’s program, Imaging and light in Extended Reality
(IMLEX), I thought I was entering a highly technical field focused mainly on virtual reality, computer
vision, and immersive technologies. What I did not fully realize at the time was how deeply Extended
Reality (XR) could influence the future of education itself.

Studying across countries like Finland, France, and Japan exposed me not only to advanced research
environments, but also to a different vision of learning, one where education becomes interactive,
immersive, and experience-driven rather than limited to textbooks and traditional classrooms.

Today, technologies such as Virtual Reality (VR), Augmented Reality (AR), and Mixed Reality (MR),
collectively known as XR, are gradually transforming how students learn, interact, and understand
complex concepts. While XR is often associated with gaming or entertainment, its applications in
education and science may become some of its most impactful contributions in the coming years.

One of the biggest limitations of traditional education is that many concepts remain abstract. Students
are often expected to understand three-dimensional structures, scientific systems, or historical events
through two-dimensional diagrams and static explanations. XR changes this completely by making
learning spatial, visual, and interactive.

During my studies in Imaging in Extended Reality, I saw how immersive technologies could create
environments where students do not simply observe information, but they experience it through live
demos and self-guided projects. Imagine learning human anatomy by walking through a virtual human
body. Imagine engineering students assembling machines in collaborative virtual spaces before
touching real equipment. Imagine medical trainees practicing surgeries through realistic simulations
without risks to patients. These experiences are far more engaging than passive memorization because
they allow students to interact directly with knowledge.

This is where XR becomes powerful.
Human beings naturally learn better through experience and interaction. XR bridges the gap between
theory and practical understanding by making invisible or complex systems easier to visualize. In

scientific education, immersive learning can significantly improve comprehension and retention.

As someone working in computer graphics and 3D reconstruction research, I became increasingly
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interested in how immersive visualization can help people understand complex information more
intuitively. Scientific data, simulations, and spatial environments often become easier to analyze when
viewed interactively in three dimensions rather than on flat screens.

Many international universities are already exploring these possibilities.

Fig 1: (a) Playing an open world game with rigid boundaries to learn about environmental safety in the real world
is always an important and initial step in learning to navigate in the virtual world. (b) Motion Capture Suit with
VR Headset to also capture fine body movements rather than relying on controller-based movements

Many institutes encourage students to play around with XR tools and understand the intricacies and
challenges of a virtual/augmented world. In some research environments, students use VR simulations
for collaborative learning, virtual prototyping, and interactive experimentation. Researchers use
immersive visualization tools to better understand scientific data in fields such as medicine, robotics,
climate science, and artificial intelligence. XR is becoming more than a display of technology; it is
evolving into a learning and research interface.

One of the most interesting aspects of studying abroad was seeing how educational infrastructure
supports experimentation with such technologies. Universities encouraged interdisciplinary
collaboration between engineers, UX developers, and researchers. Students were not only taught how to

use technology, but also how to question its purpose and societal impact.

This environment encourages creativity and independent thinking.
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Unlike traditional systems that often focus heavily on examinations and theoretical performance,
much international research-based programs encourage project-based learning. Students learn by
building prototypes, testing ideas, and solving real-world problems. XR technologies fit naturally into
this educational philosophy because they encourage exploration and interaction rather than passive
observation.

At the same time, XR also presents important opportunities for countries like India.

India has one of the world’s largest student populations and rapidly growing digital infrastructure.
XR technologies could potentially improve accessibility and quality in education, especially in areas
where physical resources are limited. Virtual laboratories, immersive science simulations, and
interactive educational environments could help bridge gaps between urban and rural educational
access.

For example, students without access to advanced laboratory equipment could still perform virtual
experiments through immersive simulations. Medical students could learn anatomy interactively.
Architecture students could explore full-scale 3D designs before construction. Historical education
could become more engaging through reconstructed cultural environments and immersive
storytelling.

The potential is enormous. However, technology alone is not enough. One important lesson I learned
abroad is that educational innovation depends not only on devices and infrastructure, but also on
mindset. Technology becomes meaningful only when it encourages -curiosity, creativity,
collaboration, and critical thinking. XR should not replace teachers or traditional learning completely.
Instead, it should enhance education by making learning more engaging, accessible, and experiential.
The goal is not simply digitalization, but deeper understanding.

There are also challenges that must be addressed.

XR systems can be expensive, and unequal access to advanced technologies may widen educational
gaps if implementation is not inclusive. Teachers need proper training, and educational content must
be designed thoughtfully rather than using technology only for novelty.

8till, the future remains exciting. As immersive technologies continue to evolve alongside artificial
intelligence, computer vision, and interactive graphics, education itself may become more
personalized and experience-driven than ever before. Students may increasingly learn through
simulations, virtual collaboration spaces, and interactive digital environments that adapt to their
needs.

For me, studying XR was not only about learning advanced technology. It was about understanding
how technology can reshape human learning and communication. Perhaps the future classroom will
no longer be defined by walls, blackboards, or even physical presence. It may become a space where
students can step inside ideas, interact with knowledge directly, and learn through experience rather
than memorization alone. And in many ways, that future has already begun.
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Learning Across Borders:
How Moving Between Academic Cultures
Builds and Tests Learner Autonomy

Mr. Gowrish Ravindra Prabhu
Max Planck Institute of Geoanthropology, Jena, Germany,

University of Peloponnese, Kalamata, Greece
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My grandfather used to tell a story about our ancestral home in Mangalore - a 300- year-old house

beside a elevated patch that allegedly concealed a treasure hidden upon which a deity sits. As a child,
with wild methodology, slightly chaotic, commitment that only a ten- year-old can sustain. I never
succeeded in convincing others to dig it. But the story planted something else: What I found instead,
years later and several thousand kilometers from home, was that the looking itself had been the point
all along. I just needed three countries, two master's degrees, field and lab workouts and a rather
argumentative seminar rooms to figure that out.

I realised that the search had never really ended. It had simply changed the understanding of it, to its
true form, that is ...... (T'll Iet you know in the end)

Coming to the theme of the magazine, as I have to throw some words related to that, otherwise might
sound a bit like it's my eulogy.

8o, learner autonomy is one of those phrases that educational theory wields with great confidence and
occasional imprecision. In most classroom definitions, it means the ability to study independently,
manage your own time, and take initiative with coursework which is straightforward enough,
unremarkable enough to put on a motivational poster. But spend time in a foreign university system,
far from the academic culture that trained you, and the definition expands dramatically. At its most
foundational, it was defined by Henri Holec (1981) as "the ability to take charge of one's own learning" is
a deceptively simple formulation that has anchored decades of pedagogical debate. Little (1991)
extended this to encompass "a capacity for detachment, critical reflection, decision-making, and
independent action," which begins to get closer to what the concept feels like in practice. In plain terms,
it means not waiting to be told what to think, how to think it, or when to begin. It means taking
epistemic ownership of a problem, sitting with uncertainty, making a judgment call, and living with the
consequences of that call intellectually. Autonomy stops being a learning style and becomes a survival
strategy and in the awkward, disorienting process, transforms into something far more powerful.

What neither definition quite captures, however, is this: learner autonomy is not distributed equally
across all educational environments, and it is not a personality trait you either have or lack (can be, but
far from only). It is situationally triggered. And one of the most powerful triggers, though rarely
discussed in the literature, is the experience of moving between academic cultures entirely (Palfreyman
& Smith, 2003). Or, to put it in the plainest possible terms: nothing teaches you to think for yourself
quite like being dropped somewhere that has absolutely no idea what you are doing and neither do you.
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The Classroom That Built the Foundation

My first five/six years of formal archaeology education happened at The Maharaja Sayajirao University
of Baroda - one of India's most distinguished institutions (formerly), with a curriculum as wide as it is
rigorous. The system was largely professor-anchored: lectures were authoritative, examinations
comprehensive, and the path through a subject was, for the most part, pre-laid. This is the description
that tends to attract the label "teacher-centred" in Western educational discourse, and with it, an
implicit suggestion that students in such systems are somehow less autonomous. That suggestion is
worth challenging or frankly, worth burying.

What the Baroda system gave me was not passive absorption. It was depth, patience, and the discipline
of sustained engagement with a problem (maybe). Skills that do not announce themselves loudly in a
seminar room but prove themselves quietly in a dissertation, I hope it still is the case with introduction
of NEP and interesting committees in the top guiding what we learn. My BA and MA researches, being
part of curriculum and focused us to think, did help getting up from the hopelessness trained until 12th.
Did some scientific studies, though lot of mistakes, experimental limitations and graded B, today that
exact projects have got me some things focusing on grade A straight forward topics might not have.
Like my phosphorus analysis thesis on Shikarpur a Harappan site, required me to build a geochemical
Methodology from constituent parts, across disciplines, without a single text that covered both the
archaeological interpretation and the laboratory science simultaneously: (Prabhu et al, 202X) will
publish soon, someday, wait for it. Nobody assigned that problem to me in convinient pieces. I had to
hold the entire thing in my head and find a way through it. That is learner autonomy. It simply looked
like quiet persistence rather than debate and it is no less, real and no less hard-won, for that.

Three Countries, Three Versions of Independence

The revelation came in stages and by "stages" I mean three distinct moments of walking into a room and
realising the rules had completely changed without anyone sending me the update. When I arrived in
Greece in 2023 to begin my MSc at the University of the Peloponnese, I encountered an academic
culture that operated on a different set of assumptions, and they applied immediately, without warning
or orientation-week caveat. European seminars do not wait for you to be called upon. Peers push back
on your interpretations as a matter of course, not as a sign of hostility. On the contrary also, they also
offer hands toward alternative prospects. Expressing uncertainty out loud is not an admission of
failure, it is a methodological move. The autonomy demanded here was not the quiet persistence I had
trained in Baroda. It was the audible, argumentative kind, and I had to learn it fast, midsentence, in a
room full of people who had grown up doing exactly that, and found my hesitation mildly baffling: the
idea that professors could be corrected, that you could speak your thoughts on your area of expertise in
territory where they had none and not patronize you.

What I had to watch, though, was the flip side of that freedom. Classes were not mandatory,
submissions could be pushed, teachers were kind but not micromanaging you - reasonably so, since
many students worked part or full-time simultaneously. That leniency is worth naming as a genuine
risk. Left unmanaged, it can quietly become a cancer to your career.

Defending your research to peers whose default posture is challenge: somewhat equally, though
differently, in both India and Greece, forced me to justify not just my data but my interpretive choices
at every turn. I was not less prepared than my European classmates. I was prepared differently.
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Learning the difference, and then bridging it, was itself an act of intellectual self-direction that no
course module had scheduled, no handbook will warn you about, and no motivational poster has
ever covered. But it is a smooth process - no panic, no complaints, keep-calm mode. You can do it
too, it is easy.

Germany introduced a third model altogether. At the Max Planck where I currently am an intern,
the environment is built around researcher independence at a level that is, to put it plainly, quietly
terrifying the first week and quietly exhilarating by the second. Once you discuss the work in a
meeting, you are on your own or rather, you are supposed to be. You run your own analyses, manage
your own data pipelines, and the interpretive work, well - perhaps that is partly my supervisors'
territory anyway. The question the institute implicitly asks is not "did you complete what was
assigned?" It is "what did you find and - what do you make of it2" The weight of that second question,
the first time it lands, is considerable.

None of these three systems handed me learner autonomy on a plate. Each one demanded a
different version of it, and quietly, sometimes painfully, delivered it anyway.

What the Movement Itself Teaches

There is something that happens when you move between academic cultures that no single
institution, however excellent, can manufacture inside its own walls. You develop what cognitive
scientists like Nguyen (2014) call metacognition, the ability to observe your own learning, to notice
not just what you know but how you are coming to know it that; which is sometimes difficult to
obtain in stagnant environment. When the rules for demonstrating competence keep changing
around you, you are forced to locate your identity as a learner in something more portable than the
customs of any one system. You stop being a student of a particular place. You become, somewhat
reluctantly and then gratefully, simply someone who knows how to figure things out.

I have conducted fieldwork in Gujarat, Karnataka, Maharashtra, Andhra Pradesh, and in Greek sites
both island and inland. Each site demanded that I read a new context, interpret ambiguous
evidence, different methodology and acts without a script. The same was true in every seminar
room I walked into on a new continent. In both cases, the trench or classroom - the skill being tested
was identical: the capacity to reason carefully in the absence of certainty. Mobility does not just fill
your CV with interesting stamps. It trains your mind in a way that stability, however comfortable,
simply cannot.

What This Means for Every Learner

You do not need to cross a border to develop learner autonomy, but you do need productive
disruption: moments where the framework does not provide a ready answer and the only option is
to think your way through. As Palfreyman & Smith (2003) say - That discomfort is not a flaw in the
system.

It is the system. It is also worth saying plainly I think: we the students from non-Western
educational backgrounds are not passive learners. They are autonomous in ways that look different
- through depth rather than debate, through endurance rather than argument, through the
willingness to stay with a problem long after the seminar has moved on. The goal should not be to
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replace one mode of independence with another. It should be to access both and to know; in any given

moment, which one the situation requires.

The treasure my grandfather described was probably never in the floors or the walls of the house. It

was in every question asked while looking for it, in every soil layer sampled, every ceramic sherd

logged, every seminar room entered with slightly too much confidence and slightly too little context.

“The questions, not the answers, were the treasure’.
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Image 1: Is treasure still there?
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Image 3: Concordia showing me the wayin  Image 4: The author alongside along-term
Stuttgart collaborator - previous treasure-seeker,

comparing notes at MPI Lab, He found what he
was looking for. I am still working on it.
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A choice between an audio guide and a human guide brings a visitor to a familiar threshold. Although
it might seem like a small decision, almost trivial, yet in that moment, a whole philosophy of learning
is quietly at work. How you might think? One option offers pace, privacy, and self-direction; the other
offers conversation, responsiveness, and the warmth of another mind, most importantly for many. A
museum, is never only about objects. Yes, you read it right. It is about how people come to know those
objects, and what happens to them in the process.

As a museologist, I have often observed visitors move through galleries as if they were only looking.
But looking is never only observing. It is choosing, comparing, hesitating, returning, and sometimes
being changed. In this context, museum education is not an ornamental addition to formal learning
rather a teaching method in its own right. One that’s significantly effective outside the classroom, but
never outside the act of education. It teaches through engagement, through interpretation, and
through the quiet but powerful freedom to think for oneself.

Museum Education beyond the classroom

The museum does something far more unruly than the classroom. Rather organizing learning through
sequence, explanation, and assessment, it places the learner in front of traces, fragments, objects, and
spaces without a single correct answer attached. The visitor must do some of the work. Notice. Infer.
Ask.

This specifically ignites the beginning of the learner autonomy. It is neither isolation nor
abandonment, but guided independence. The museum supports the visitor’s mind by providing a
framework- labels, guides, layouts, sounds, digital tools and leaves it up to the visitor to construct
meaning. Distinguishing this as the Museum Education, an important informal teaching method. The
learner here is not a container to be filled, but a mind already capable of making interpretation.

Curiosity as the first spark

Autonomous learning should not be associated with discipline alone , rather with curiosity. An

unfamiliar object, an abrupt silence, an alarming image, these create the curiosity gap, the trivial but

enticing distance between what a person perceives and what they want to comprehend. I am sure

every museologist/ museum educator has that one memory that refuses to file itself away, and for me,

that exact moment arrived at Smritivan Earthquake Memorial and Museum in Bhuj, Gujarat.
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Fig 1: Internal Architectural Elements (left); Fig 2: Sneak peek of gallery (right)

At Smritivan, that gap felt nearly physically. The 5D simulator throws visitors off guard; the reaction is
immediate, visible, an emotional. Expressions change. Bodies stiffen. Attention sharpens. Before
visitors have time to intellectualize the experience, the museum has already done something
important: it has made learning felt. The visitor isn’t present anymore rather involved.

The galleries continue this process in a more sobering register. One of the most striking is the gallery
that depicts the devastating aftermath of the earthquake — the shattered landscape, the bodies piled
up, the buildings reduced to something almost unrecognizable. It is not an easy scene, nor should it
be. A museum dealing with disaster must resist the temptation to beautify suffering or reduce it to
spectacle. Smritivan’s strength lies in its ability to confront the visitor with devastation while still
inviting reflection rather than collapse into voyeurism.

Figure 3&4: Shattered Landscape, the bodies and the buildings reduced to almost
unrecognizable.
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Smritivan and the work of meaning

Smritivan cannot be described as a conventional museum because it is a memorial landscape, a
sensitive atmosphere, and an educational space shaped by architecture as much as by its displays. Its
thematic galleries sectioned as — Rebirth, Rediscover, Restore, Rebuild, Rethink, Relive, and Renew,
propose a journey, but they also suggest a pedagogy. They guide the visitor through layers of memory,
responsibility, and interpretation.

The very moment where the museum becomes a laboratory. Not a laboratory in the scientific logic of
monitored experimentation, but in the deeper sense of testing how meaning is created, a statement
engraved in the minds of the visitors. The museum makes sure that the visitors move through, feel,
interpret through their own background, age, memory, and emotional readiness instead of simply
receiving an earthquake’s story.

Museum theory often states of visitor identity and meaning-making. Visitors from diverse background,
age, memory, and professions enter with different assumptions and different perceptions. With the
motive of making each perception unique and important enough to be heard, museums make room for
them than moulding it into one making autonomy real: not uniformity, but interpretive agency.

The hidden curriculum of museum space

Can you imagine teaching without speaking? That’s what museums do! If I may say, the “hidden
curriculum” of a museum space exists in the light, the elevation of a pedestal, the ergonomics of a
display, the tone of a label, the presence of a museum signages. These details may seem
inconsequential, but they convey a powerful psychological message. These elements direct the visitor’s
thoughts to the kind of behaviour that is expected, who is imagined as the ideal audience, and whether
independent thinking is genuinely welcomed.

The museum space performs an educational text of its own. Does it invite curiosity, or does it quietly
enforce compliance? Does it make the visitor feel capable, or merely controlled? These are not only
design questions. They are questions about pedagogy and authority.

In a memorial museum such as Smritivan, the hidden curriculum is especially momentous. The space
asks for reverence, but reverence need not mean passivity. A well-designed memorial museum can
encourage reflection without shutting down thought. The visitor should feel the gravity of the place,
but also the legitimacy of their own interpretive response. This balance is delicate, but crucial.

ICT and the human touch

Digital tools, audio guides, apps, augmented reality, interactive displays, all of these can deepen
autonomy by allowing visitors to move at their own pace, revisit information, and choose their own
level of engagement. For some visitors, that privacy is a need than a gift. It offers self- authority without
awkwardness, especially when the content is emotionally challenging or intellectually unfamiliar.

But technology can also become a barrier if it draws attention away from the object rather than
towards it. The best digital mediation does not trap the visitor in the screen. It enriches the encounter
and then quietly steps aside. A successful digital guide is one the visitor eventually feels comfortable
putting in their pocket.
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Fig 5&’6: Audio Guide and digital tools both narrating the object's context and assisting the visitor.

The human guide, meanwhile, offers a different kind of freedom. That social dimension matters
because learning is never purely individual. Even autonomy is shaped in relation to others. The
strongest museum experiences often happen when ICT and human mediation work together rather
than compete.

Assessment as meaning-making

Meaning- making is directly related to the assessment procedure in museum spaces. In memory, in
conversation, and in coming back. Did it evoke new question in the visitors ?Were they able to make a
connection? Are they carrying something back with them beyond facts?

That is the museum’s feedback loop. Learning shows up in a dinner-table conversation, a sudden
recollection, or a transformed way of looking at an object or event. In this regard, assessments in
museum education are less about modification and more about acknowledgement. An interpretation
may be private, emotional, or unfinished. Visitors are not always wrong when they interpret
differently. Sometimes it is needed as they are bringing different perspectives and lives into one
room.
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Inclusion and Universal design

Learner autonomy cannot be meaningful if access is unequal. A visitor cannot learn independently if
the museum speaks only one language, assumes one kind of body, or offers only one mode of
engagement. That is why inclusion must be central to museum education, not added on later as a
courtesy.

Thoughtful usage of universal design and ICT can expand autonomy like multilingual interpretation,
audio support, tactile cues, accessible interfaces, captions, and flexible pathways allow more minds to
partake as independent learners. Accessibility is not a technical feature. It is an ethical one.

Closing Reflection
My takeaway from Smritivan was how it shows us that a museum can be emotionally arresting

without being manipulative, and intellectually serious without becoming restricted. It reminds us that
gaining knowledge is not only about remembering facts. It is about engaging and interpreting with the
world in its own way.

That is the quiet power of museum education. It does not dictate the visitors about their actions and
thoughts. It provides them with enough to think with, and then trusts them to begin. In that trust lies
autonomy. In that autonomy lies learning. And in that learning, perhaps, lies the deepest promise of
the museum.

Bio note: Ramyani Sengupta is a museologist and

museum educator who thinks of galleries as quiet
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Abstract
In contemporary educational discourse, “learner autonomy” has emerged as a central objective,

emphasizing the development of individuals capable of self-directed learning, critical thinking, and
independent decision-making. Although institutional frameworks and pedagogical strategies have
been extensively examined, the influence of family and community environments ,which are equally
significant has received relatively less research attention. This article explores how family structures,
socio-cultural environments, and community networks contribute to shaping autonomous learners.
Drawing upon socio-cultural theory, ecological systems theory, and contemporary educational
research, this study argues that learner autonomy is not merely an individual cognitive achievement
but a socially mediated process. Furthermore, the article investigates the extent to which disparities in
socio-economic conditions and cultural capital impact the development of autonomy, while also
underscoring the need for inclusive and context-sensitive educational policies. The paper further
explores how learner autonomy within family and community structures help to understand cultural
heritage landscape.

Introduction

The concept of learner autonomy has gained prominence in educational theory, particularly in the
contexts of lifelong learning and knowledge-based societies. A comprehensive interpretation of learner
autonomy was first provided by Henri Holec (1981), who described it as “learner control”. In other
words, learner autonomy entails assisting learners in taking responsibility for their own learning
processes. He broadly defined it as “the capacity to take charge of one’s own learning” (Holec, 1981:3);
this compasses encompasses skills such as self-regulation, goal-setting, and critical thinking. Although
schools and teachers play a crucial role in fostering these capabilities, learners do not exist in complete
isolation. They are deeply embedded within their families and communities, which significantly
influence their perspectives, motivations, and opportunities for independent learning. According to
Benson (2001), learner autonomy implies exercising control over the management of learning,
cognitive processes, and learning content. While control over the management of learning refers to the
behaviors learners employ for planning, control over cognitive processes relates to the psychology of
learning.
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Furthermore, control over learning content pertains to the freedom learners possess to determine
their own goals and objectives. Little (1991) argues that learner autonomy “is essentially a matter of
the learner’s psychological relation to the process and content of learning a capacity that involves
skills of detachment, critical reflection, decision-making, and independent action”( Little 1991:4).
Learners are capable of acting independently within their learning processes. In other words, a
certain degree of freedom is essential for the development of learner autonomy. Dickinson (1987)
describes autonomy as “a situation in which the learner is entirely responsible for all the decisions
concerning his learning and the implementation of those decisions” (Dickinson 1987:11). Traditional
educational paradigms often view autonomy as an individual trait, focusing their attention solely on
the cognitive development that occurs within the classroom environment. However, this perspective
overlooks the broader socio-cultural influences that shape learning experiences. The family
environment, parental involvement, and community engagement collectively create conditions
under which autonomy is either fully fostered or inhibited. Therefore, it is essential to adopt a
holistic approach to understanding learner autonomy, one that encompasses these external
influences as well. In other words, the concept of learner autonomy is deeply intertwined with the
idea that one of the primary objectives of (adult) education is to empower learners to play an active
role in a participatory democracy (Little 1991:1).

In the Indian context, the concept of learner autonomy finds expression even within classical
Sanskrit literature. The Sanskrit term svadhyaya literally translates to “self-study,” and it primarily
refers to the recitation of texts. It has manifold applications; for instance, it is enumerated as the fifth
of the six niyamas (observances) in classical Yoga (YS 2.32). In that context, it is stated that this
practice connects the individual with their chosen Ista-devata (personal deity) (Svadhyayad ista-
devata-samprayogah; SS 2.44) (Killingley 2014). The first mention of svadhyaya in the Manusmrti
appears as an incidental reference within the second chapter. This chapter primarily concerns the
transmission of the Vedas and the ritualistic processes employed to preserve them a scope that
includes brahmacharya, a disciplined (celibate) lifestyle deemed essential for a Vedic student.
Svadhyaya is a compound word composed of two constituent parts: sva and adhyaya. Sva signifies
“self,” while adhyaya denotes “inquiry” or “exploration.” Thus, the term and concept of svadhyaya
carries a dual significance: study by the self (self-study) and study of the self. The dimension of “study
by the self” as traditionally understood pertains to the recitation or study of the Vedas, scriptures,
and other sacred texts; conversely, “study of the self” is interpreted as encompassing self-analysis,
introspection, self-reflection, an examination of one’s own thought processes, and the observation of
one’s behavior and actions culminating, ultimately, in self-control and the mastery of one’s own
capabilities (Grover 2015). Drawing upon established theoretical frameworks and empirical research,
this article examines the pivotal role played by the family and the community in the cultivation of
autonomous learners.

It seeks to find answers to the following key questions: How do family practices influence the
development of autonomy? What role do community networks play in reinforcing or hindering the
process of independent learning? And how do socio-economic and cultural factors mediate these
processes? Finally, this article aims to explore how learner autonomy helps us understand the
landscape of cultural heritage, and how significant it is for Heritage Studies.
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Theoretical Framework

Sociocultural Theory: Sociocultural theory, primarily associated with Vygotsky (1978), emphasizes that
learning is inherently a social process. Cognitive development occurs through interactions with
individuals who are more knowledgeable including parents, peers, and community members. The
concept of the ‘Zone of Proximal Development’ (ZPD) highlights how learners acquire new skills with
guidance and subsequently internalize them into their independent behavior. This framework
underscores the significance of the family and community as mediating agents in the development of
autonomy.

Ecological Systems Theory: Bronfenbrenner’s (1979) ecological systems theory offers a comprehensive
perspective for understanding how various environmental systems influence human development. The
microsystem (family, school), mesosystem (interactions between these entities), and ecosystem
(community structures), all contribute to shaping the learner’s behavior. In this context, autonomy is
not merely an individual outcome but rather the result of the interactions occurring among these
interconnected systems.

Cultural Capital and Habitus: Bourdieu’s (1986) concept of ‘cultural capital’ further elucidates how
family background influences educational outcomes. Cultural capital encompasses linguistic
competencies, educational resources, and dispositions that facilitate academic success. Families
possessing greater cultural capital are better positioned to nurture autonomy by providing a
supportive environment and access to resources.

The Family as the Primary Context for Learning

Parental Involvement and Support: The family constitutes the earliest and most influential context in
which the learning process begins. Parental involvement has been consistently linked to improved
academic performance and increased learner autonomy (Epstein, 2018). Supportive parenting practices
such as encouraging curiosity, fostering problem-solving skills, and allowing children to make
decisions help in developing independence. Epstein describes the following types of parental
involvement in the learning process:

LParenting: Families create a supportive home environment that promotes learning through health,
safety, nutrition, and positive parenting practices. Schools assist in this through parent education,
family services, and home visits; however, reaching every family can be a challenging task.
2.Communication: Effective two-way communication between the school and the home ensures that
parents remain informed about the curriculum, activities, and student progress. This is facilitated
through methods such as meetings, report cards, phone calls, and messages, enabling parents to
provide feedback on various issues and stay connected with teachers.

3.Volunteering: Parents actively participate in various school activities such as assisting with classroom
tasks, attending various events, and supporting administrative functions. This strengthens the bond
between the school and the community, although scheduling and recruiting a large number of
participants can be difficult.
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4.Learning at Home: Parents support their children’s education through homework assistance,
reading, and conversation. Schools provide guidance and resources to help parents understand their
child’s learning style though consistently implementing this is often the most challenging aspect.
5.Decision-Making: Parents participate in school operations, policy formulation, and improvement
initiatives. This fosters a sense of belonging among them, strengthens their networks, and ensures
that families’ voices are heard in decisions that impact their children.

6.Collaborating with the Community: Schools partner with community agencies and organizations to
enhance educational programs and deliver services. Such collaborative efforts benefit the children,
their families, and the community as a whole. Conversely, an overly controlling or authoritarian
parenting style can stifle children’s autonomy, as it limits their opportunities for independent
learning. Research indicates that autonomy- supportive parenting which involves encouragement
and emotional support is more effective in cultivating habits of independent learning in children
(Deci and Ryan, 2000).

The Home Learning Environment: The home environment plays a pivotal role in shaping a child’s
attitude toward education. Access to books, digital resources, and intellectually stimulating activities
fosters the development of independent learning habits in children. Families that prioritize
education create a home environment where learning is valued, thereby inspiring children to take
their own initiative. However, due to disparities in socioeconomic status, access to such resources is
often not equitable for everyone. Children from disadvantaged backgrounds may lack the necessary
support, which can limit their capacity for independent action.

Baumrind’s (1991) typology of parenting styles authoritative, authoritarian, permissive, and neglectful
sheds light on how family dynamics influence autonomy. Authoritative parenting, which strikes a
balance between guidance and independence, is most conducive to fostering autonomous learners.
Conversely, authoritarian approaches may cultivate mere obedience rather than independence.
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The Community’s Influence on Independent Learning

Social Networks and Peer Interaction: Communities provide a broader social context in which learners
interact with their peers and other role models. Within communities, learning from peers, mentorship,
and collaborative activities contribute to the development of autonomy by exposing learners to diverse
perspectives. Community-based learning initiatives such as local libraries, youth clubs, and cultural
organizations offer opportunities for experiential learning that extend beyond formal education
systems. These spaces encourage exploration and self-directed engagement.

Cultural Norms and Values: Cultural expectations significantly shape perceptions of autonomy. In some
societies, collectivistic values prioritize interdependence over individual independence, thereby
determining how autonomy is understood and practiced. This does not necessarily hinder autonomy;
rather, it redefines it within a relational framework. For instance, in societies with a collectivistic
culture, learners may demonstrate autonomy through responsible participation in group activities
rather than solely through individual decision-making. Understanding these cultural nuances is
essential for developing inclusive educational approaches.

Community Resources and Infrastructure: Access to community resources such as libraries, technology
centers, and extracurricular programs plays a crucial role in supporting independent learning.
Communities that invest in educational infrastructure provide learners with opportunities to explore
their interests and independently develop skills. However, disparities in the distribution of resources
often create barriers. Rural and marginalized communities may lack access to such facilities, thereby
limiting the scope for autonomous learning.

Socio-economic Factors and Inequality

The Impact of Socio-economic Status: Socio-economic status (SES) is a significant determinant of
educational outcomes. Families with higher SES are more likely to provide a supportive learning
environment, access to quality education, and exposure to enriching experiences. These advantages
contribute to the development of autonomy. Conversely, lower SES is often associated with limited
resources, financial stress, and reduced parental involvement due to work obligations. These factors
can hinder the development of independent learning skills.

The Digital Divide and Access to Information: In the digital age, access to technology has become
essential for autonomous learning. The digital divide further exacerbates existing inequalities, as

learners without access to digital tools face disadvantages in developing self-directed learning
capabilities. Efforts to bridge this gap through community initiatives and government policies are
crucial to ensuring equal opportunities for all.

46



sy Dr. Madhu Tandon B.Ed. Faculty

The relationship between the family, the community, and the school forms a dynamic ecosystem that
shapes a learner’s autonomy. Effective collaboration among all these stakeholders enhances the
learning experience. Schools that involve families and communities in educational processes create a
supportive environment that reinforces autonomy. Programs that promote parental involvement,
community engagement, and culturally responsive teaching methods have been shown to improve
learner outcomes. This integrated approach acknowledges that autonomy is not an isolated skill, but
rather a collective achievement.

Implications for Educational Policy and Practice

Promoting Family Involvement: Educational policies should prioritize family involvement by
providing resources and support to parents. Workshops, community outreach programs, and inclusive
communication strategies can empower families to contribute effectively to their children’s learning
process.

Strengthening Community-Based Learning: Investment in community resources such as libraries and
digital learning centers is essential for fostering autonomy. Collaborative initiatives between schools

and community organizations can create rich learning environments.

Addressing Inequality: Policies must address socio-economic disparities by ensuring equitable access
to educational resources. Targeted interventions for disadvantaged communities can help bridge gaps
and promote autonomy among all learners.

Discussion: Learner Autonomy and Heritage Understanding

Learner autonomy is a multifaceted concept shaped by the complex interplay of individual, familial,
and community factors. Although educational institutions play a significant role, the influence of
family and community contexts cannot be overlooked. Supportive parenting practices, resource-rich
home environments, and engaged communities create the necessary conditions for the development
of independent learners. Furthermore, socio-economic disparities and cultural differences
underscore the need for context-sensitive approaches to fostering autonomy. Recognizing learner
autonomy as a socially mediated process enables educators and policymakers to formulate more
inclusive and effective strategies. Ultimately, shaping independent learners requires a collaborative
effort that extends beyond the confines of formal education, integrating the contributions of
families, communities, and broader social structures.

In the Indian context, autonomous learning is deeply embedded within social and cultural
structures particularly those shaped by the family and the community. In contrast to purely
institutional models of education, learning in India often takes place through lived experiences, oral
traditions, and collective practices. This becomes particularly significant in understanding cultural
heritage landscapes; in India, these landscapes are not merely physical sites, but complex, living
environments where history, belief systems, and daily life intersect. Therefore, families and
communities play a central role in nurturing autonomous learners who can meaningfully engage
with and interpret these landscapes within the framework of “Heritage Studies.”
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In India, the family serves as a primary medium for the transmission of cultural knowledge. Through
practices such as storytelling, religious rituals, festivals, and linguistic traditions, individuals are
introduced from a young age to the meanings and values embedded within their cultural heritage. For
instance, participating in festivals like Diwali, Eid, Pongal, or Bihu is not limited merely to celebration; it
also entails learning about historical narratives, ecological cycles, and regional identities. Such
participation fosters curiosity and encourages learners to independently question, interpret, and
internalize cultural meanings. This early exposure nurtures a sense of autonomy by enabling
individuals to connect their personal experiences with broader cultural frameworks. There are
numerous local and family-centric rituals, traditions, and festivities that are shaped entirely by
community and family structures practices that hold profound influence and significance within the
broader cultural context. Consequently, when a student enters an organized academic framework
having already acquired knowledge through this autonomous process they are better equipped to
comprehend India’s values based on their own lived experiences. Furthermore, Indian families often
maintain strong ties to their ancestral places whether these be villages, pilgrimage routes, or traditional
neighborhoods. These locations serve as landscapes of cultural heritage, where knowledge is not
formally taught but rather experienced. Visiting ancestral homes, participating in rituals at local
temples or sacred sites, or engaging in agricultural activities enables learners to develop a tangible
understanding of their heritage. This experiential learning strengthens their capacity to interpret
landscapes viewing them not merely as static monuments, but as dynamic entities shaped by human
interaction. The community extends this learning process by situating individuals within a broader
socio-cultural environment. In India, communities play a pivotal role in sustaining heritage through
collective practices such as community fairs, craft traditions, oral histories, and local governance
systems.The maintenance of heritage landscapes such as ghats, stepwells, sacred groves, and historic
urban settlements is undertaken not only by government institutions but also through community
participation. Engagement with such sites allows learners to observe and participate in the ongoing
processes that shape heritage, thereby fostering independent inquiry and deep reflection. For instance,
community involvement in the conservation of traditional water systems such as stepwells or temple
tanks offers learners insights into indigenous knowledge systems and sustainable practices. Similarly,
participation in local craft traditions such as weaving, pottery, or folk performances enables learners to
comprehend the socio-economic and cultural dimensions of heritage. These interactions encourage
autonomous learning by allowing individuals to explore knowledge beyond the confines of textbooks
and formal courses. An India-centric understanding of autonomous learning also underscores the
significance of pluralism and diversity. India’s cultural landscape is characterized by the coexistence of
multiple languages, religions, and traditions within a single shared space. The environment of the
family and community exposes learners to this diversity, enabling them to appreciate varied
perspectives and fostering the development of critical thinking skills. Autonomous learners raised in
such environments are better equipped to analyze how heritage is constructed, represented, and at
times contested within academic and public discourse. In the field of Heritage Studies, the approach of
autonomous learning is particularly valuable; it shifts the focus of study away from a narrow
concentration solely on monuments toward a more inclusive understanding of heritage, one in which
heritage is viewed as a living and participatory process. Autonomous learners, shaped by their family
and community environments, are more inclined to question prevailing norms, recognize marginalized
voices, and advocate for community-based heritage management. This aligns with contemporary
approaches to heritage studies that emphasize sustainability, inclusivity, and the integration of local
knowledge systems.
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Furthermore, in an era characterized by rapid urbanization and globalization, families and
communities play a pivotal role in maintaining cultural continuity. As traditional customs and
landscapes face increasing threats, fostering a spirit of independent learning within these contexts
ensures that individuals can adapt to changing circumstances and reinterpret their heritage. Learners
who are deeply rooted in their cultural environments are more likely to engage in heritage
conservation efforts and contribute to the preservation of India’s diverse cultural landscapes. In
conclusion, the role of families and communities is fundamental in shaping independent learners in
India particularly within the context of landscapes intertwined with cultural heritage. By laying the
foundation of cultural knowledge, facilitating experiential learning, and encouraging engagement with
critical thinking, they enhance the understanding and significance of heritage within the field of
“Heritage Studies”. This integrated approach not only enriches academic research but also fosters

sustainable and inclusive heritage-related practices
within the Indian context.
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INTRODUCTION:
Education is not only influenced by intelligence or school quality but is deeply shaped by socio-cultural

factors. These factors include family background, cultural values, social environment, language,
traditions, and community attitudes. Together, they play a significant role in determining a Student’s
Educational Achievement.

1. Family Background and Socio-Economic Status:

One of the most important Socio-Cultural Influences is the family environment. Parents’ education,
occupation, and income level directly affect a child’s academic success. Children from educated families
often receive better guidance, resources, and motivation for learning. Research shows that socio-
economic and cultural status significantly impacts student performance and can create inequalities in
educational outcomes.

2. Cultural Capital and Learning Environment:

Cultural capital refers to knowledge, skills, language, and values that children inherit from their
families. Students who grow up in environments rich in books, discussions, and learning opportunities
tend to perform better academically. Studies indicate that cultural capital has a strong and positive
influence on students’ academic achievement and development.

3. Parental Attitudes and Involvement:

Parents’ attitudes toward education greatly influence children’s interest and performance in

school. When parents value education and actively participate in their child’s learning, students are
more likely to succeed. On the other hand, lack of parental support can negatively affect motivation
and achievement.
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4. Social Environment and Peer Influence:

The community and peer group also shape educational outcomes. Students who are surrounded by
supportive peers and positive role models tend to perform better. However, negative peer pressure or
an unsupportive social environment can lead to poor academic performance.

5. Language and Communication:

Language plays a crucial role in education. Students who are taught in a language different from their
home language may face difficulties in understanding concepts, which can affect their achievement.
Effective communication between teachers and students is essential for better learning outcomes.

6. Traditions, Beliefs, and Gender Roles:

Cultural beliefs and traditions sometimes influence educational opportunities, especially for girls in

certain societies. In some communities, gender roles or traditional practices may limit access to
education, affecting overall accomplishment.
tfdy,
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7. School Culture and Inclusivity:

An inclusive and culturally responsive school environment promotes equality and better learning.
Schools that respect diversity and include students from different backgrounds help improve
engagement, confidence, and academic success.

8. Motivation and Expectations:

Socio-cultural factors also influence students’ motivation and aspirations. When society and family
have high expectations, students are more likely to work hard and achieve better results.

Conclusion:

In conclusion, socio-cultural factors have a profound impact on educational accomplishment. While

schools provide formal education, the family, culture, and society shape the overall learning
experience. To improve educational outcomes, it is important to reduce socio-cultural inequalities,
promote inclusive education, and create supportive environments for all learners.
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Abstract

Learner autonomy refers to the ability of students to take responsibility for their own learning. It
involves self- regulation, critical thinking, and reflective engagement. Introduced by Henri Holec
(1981), this concept has become central to modern higher education. In higher education, learner
autonomy enables students to engage in independent research, develop academic skills, and actively
construct knowledge rather than passively receive it. With the rise of digital learning, autonomy is
becoming even more important. Students now have access to online resources, flexible learning paths,
and personalized education systems. However, challenges such as lack of preparedness, digital divide,
and exam-oriented systems remain. Therefore, autonomy must be guided and nurtured. In conclusion,
learner autonomy is not just an academic concept but a lifelong skill essential for success in the
modern world.

Key words-

learner autonomy, self-regulation, critical thinking, reflective engagement, and personalized
education system.

Introduction
In contemporary higher education, the focus is gradually shifting from teaching to learning. Because
teaching is nothing until it culminates in learning. Universities/ Higher educational institutions are no
longer seen merely as spaces where knowledge is transmitted, but as environments where learners
actively construct knowledge. At the heart of this transformation lies the concept of learner autonomy
—hence it must be a crucial attribute for students at the undergraduate and postgraduate levels in our
country.

Learner autonomy refers to the capacity of learners to take informed responsibility for their own
learning. It involves not only independence but also self-regulation, critical awareness, and reflective
thinking. The term was systematically articulated by Henri Holec, who defined it as “the ability to take
charge of one’s own learning.” At the higher education level, this responsibility extends to designing
learning pathways, engaging critically with knowledge, and reflecting on one’s cognitive growth.
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In the contemporary digital era, this concept becomes more significant as here higher education
students seem to follow heutagogy, i.e., self-directed learning. Historical Emergence and Theoretical
Roots- The idea of learner autonomy emerged in the late 20th century, particularly within European
educational discourse. In 1981, Henri Holec introduced the concept in the context of language education.
But later due to its wide coverage, this concept has gained attention in other subjects as well. The
concept is grounded in three basic philosophies, Pragmatism (learning by doing, focuses on practical
application) Constructivism (learning as active knowledge construction and learner as active knowledge
constructor), Humanistic education (focus on holistic development of the individual- emotionally,
intellectually and socially), Existentialism (stresses individual freedom, choice and responsibility), and
Lifelong learning paradigm (learning is now a continuous lifelong process, especially in a knowledge
society). These theoretical foundations make learner autonomy especially relevant for higher education
learners.

Relevant for Contemporary Education System- At the undergraduate and postgraduate levels, learner
autonomy becomes essential because research is the most important function of higher education and
learner autonomy hones research skills to support formulation of felt research problem and selection of
best methodology. It creates scope for academic inquiry as well as discovery learning to encourage
critical thinking and independent exploration. Learner autonomy has significant alignment with NEP
2020 in the form of opportunities for skill development to enhance communication, analytical ability,
and digital literacy. And last but not the least it has scope for realization of curriculum flexibility as it
aligns with choice-based and outcome-based education, where learner can choose, subjects of any
combination as suited to his/her interest, aptitude, attitude, and intelligence. Autonomous learners
move beyond passive learning to become active knowledge creators.

Practicing Learner Autonomy- Students can develop autonomy through daily writing in reflective
journals to reflect upon their learning process. They must develop independent reading and research, to
showcase their autonomy as well as uniqueness. They must participate in academic discussions to
promote their communication skills. Assessment is the most crucial part of learner autonomy. There
must be scope/opportunity for self-assessment and peer evaluation. Students must have the habit of
goal setting and time management to practice learner autonomy.

Future of Learner Autonomy- The future of learner autonomy is deeply connected with current
paradigm shift in education like emergence and integration of digital learning environments
(personalized and self-paced learning), changed role of teachers (teachers as facilitators and mentors
instead of mere instructors), revival of concept of lifelong learning (continuous lifelong opportunities for
skill development beyond formal education) and policy support (latest new education policy 2020 has
put strong emphasis on holistic and flexible learning systems which has ample scope for learner
autonomy in terms of multiple entry, multiple exit, CBCS, ABC etc.).

Challenges- Like any other change, the integration of learner autonomy in traditional educational
system has several challenges, like lack of preparedness/self motivation for independent learning, exam-
oriented system, gendered digital divide (large gap between haves and have not’s) and Indian
perspective to seek continuous guidance on the part of students from their teachers or mentors. Thus,
learner autonomy must be carefully nurtured within our structured academic environments.
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Conclusion- Learner autonomy represents a significant shift in higher education—from dependency to

self-direction, from passive reception to active engagement. For higher education students, it is not only

an academic requirement but also a lifelong competency essential for navigating complex and evolving

knowledge systems which is prevalent today.
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Introduction

Present era is digital era where technology has pierced in every field of our life and now it is becoming
impossible to live without miracles of technology. In educational field Information and
Communication Technology (ICT) has transformed complete education system by making teaching
and learning more interactive, learner-centered, inclusive and effective. ICT encompasses digital tools
and technologies, hardware like such as computers, smart boards, projectors, mobile devices, the
internet, educational software, networks and services. The integration of ICT in classrooms helps
creating an engaging teaching learning environment that enhances communication, collaboration,
creativity, and critical thinking among students. An improved classroom environment is one where
teacher is not the sole owner of the knowledge and dominating personality but in an enhanced
classroom students actively participate in learning, feel motivated, and achieve better academic, social
outcomes and better opportunities. Innovative ICT approaches contribute significantly toward
achieving these goals by incorporating innovative teaching methods and facilitating meaningful
learning experiences. Present articles tries to drag the attention towards prominent innovative ICT
approaches which are being used to improve the effectiveness of the classroom environment and
ultimately teaching learning process.

ICT in Education and Its Need

ICT in education refers to the use of all digital technologies, tools, devices, networks, services and
digital resources used to create, store process, transmit and share information. It enhances teaching,
learning, assessment, and classroom management and also enables teachers to present information in
multiple formats and help students to access knowledge via multiple channels. Students of present
time are born in digital age and are called as ‘Digital Natives’. They are comfortable with digital
language of the computers, internet, digital devices and latest gadgets. Hence innovative ICT
approaches will enable the learners to better communicate and transmit the knowledge effectively
with peers also.

Prominent ICT Approaches for Enhanced Classroom Environment
Following are few ICT approaches which are being discussed here—

such as videos or presentations at home, while classroom time is used for discussion, problem-solving,

and practical activities. In this approach students are aware of the content which has to be taught in
the classroom they go through the content in advance and discuss with their teacher thus they study
the material twice.
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This approach encourages active learning, independent learning habits and classroom interaction. It
also allows personalized guidance. This approach shifts the focus from teacher-centered instruction to
learner-centered participation. Thus students are not solely dependent on the teacher but they are
motivated to study in advance.

Multimedia-Based Teaching- Multimedia teaching includes text, graphics, audio, video, and animation
into classroom instruction. This approach enhances learners’ understanding and retention and makes
lessons more interesting because multimedia make the learners to be sticked with the content.
Multimedia presentations help students visualize complex topics and increase classroom interaction.
Through any video or live activity students learn better.

Collaborative Learning using ICT- ICT tools such as shared documents, discussion forums, and virtual
classrooms encourage collaborative learning among students. Nowadays cooperative

learning and collaborative approach is being preferred and technology has made it more possible.
Collaborative features of Google Docs, excel sheets, presentation software etc. have given

opportunities to the learners to work collaboratively on the same project at their own speed time,
space and interest. It promotes teamwork, communication skills, problem solving abilities in the
students and helps in creating an inclusive classroom environment.

Smart Classroom Approach-Smart classrooms use digital devices such as smart panels,
interactive whiteboards, projectors, tablets, and multimedia presentations to make teaching more
dynamic and engaging. These gadgets and technology helps in making abstract concepts which
improves students’ attention and interest also. Science concepts can be explained through
animations and simulations, making learning more effective.
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E-Learning and Online Learning Platforms-Online platforms provide access to digital content, recorded
lectures, quizzes, assignments, and virtual discussions. Teachers can use learning management
systems to organize classroom activities. Virtual classroom have become the part of new normal and
these classrooms provide many facilities to the teachers and students to enable learning anytime and
anywhere at their pace. Virtual classroom and online learning supports continuity of education during
emergencies and hence has made education more accessible and flexible for students.

Virtual and Augmented Reality-Virtual Reality (VR) and Augmented Reality (AR) create immersive
learning experiences by simulating real-world environments. Students can virtually explore historical
sites or scientific laboratories. It enhances experiential learning and students’ engagement. With the
help of virtual reality complex operation and hazardous experiments can be understood well by the
learners.

Digital Assessment and Feedback-ICT enables online tests, quizzes, automated grading, and instant
feedback systems which saves the time and energy of the faculty members and provides immediate
feedback to students. This feedback helps the learners to track their learning progress and improve
their performance. Quick assessment also helps teachers identify learning gaps and plan remedial
instruction.

]. |'!:(|nln_ |||'|

Conclusion

ICT approaches have revolutionized classroom teaching and learning by making education interactive,
inclusive, and student-centered. The use of smart classrooms, multimedia tools, online platforms,
collaborative learning, and digital assessments contributes to an improved classroom environment that
enhances both academic achievement and learner engagement. Although challenges exist, effective
planning and proper implementation can maximize the benefits of ICT in education. Therefore, ICT
should be integrated thoughtfully to create innovative and effective learning environments for the
future.
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We are living in the computer age, and the most exciting discovery of this era is Artificial Intelligence
or Al In simple words, Al gives machines the power to think, learn, and make decisions like humans.

How Does Al Work?

Let’s understand with the diagram below:

Input = Processing — Output — Learning

Step | What Happens | Example

1. Input | Collecting data | Photos, voice, text

2. Processing | Understanding data | Recognizing a face

3. Output | Giving a response | &quot;This is Ramesh&quot;

4. Learning | Improving from mistakes | Faster recognition next time

DATA

N2

| |

| AI | < Algorithms + Training
| BRAIN |

|

3

RESULT + Improves Every Time
This cycle continues. The more data Al gets, the smarter it becomes. This is why your phone’s
keyboard starts predicting the exact word you want to type.

Where Do We See Al Around Us?

Al is no longer science fiction. It is part of our daily life:

1.Google Maps:

Analyzes live traffic and suggests the fastest route to school.

2.YouTube &amp; Netflix:

3.Recommends videos and movies based on what you like to watch.

4.8Smart Assistants:

Siri, Alexa, and Google Assistant answer questions and set alarms using voice commands.
5.8ocial Media:

Snapchat and Instagram filters perfectly place dog ears on your head by detecting your face.
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6.Chatbots like ChatGPT and Meta Al:
Help students solve doubts, write essays, and learn new concepts instantly.

The Real-World Impact of Al

Advantages :

1. Healthcare: Al can detect diseases like cancer in X-rays faster than human eyes. It helps doctors save
lives.

2. Education: Al tutors give students personal attention 24/7. They explain tough math problems step
by step.

3. Agriculture: Farmers use Al to check soil health and predict pest attacks before crops are damaged.

4. Safety: Al in CCTV cameras can spot accidents or suspicious activity and alert police immediately.
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Disadvantages:
1.Job Loss: Machines may replace repetitive jobs like data entry or toll collection.

2.Wrong Decisions: If Al is trained on biased or wrong data, it can make unfair decisions.

3.Privacy Risk: Al needs huge amounts of data. Our personal photos and chats can be misused if not
protected.

4.0ver-Dependence: Relying too much on Al can reduce our own thinking and problem-solving skills.

Al and Students: What Should We Do?

Al will not replace humans, but humans who use AI will replace those who don’t. So as students, we
must:

1.Learn the Basics:

Understand coding and how Al tools work.

Use Ethically: Don’t use Al to cheat in exams. Use it to learn better.

2.8tay Creative:
Al can write a poem, but only you can add feelings to it. Keep your creativity alive.

Conclusion

Al is like a knife. You can use it to cut vegetables or to hurt someone. The choice is ours. If we use Al
wisely, it will become humanity’s best friend. It will solve problems that we couldn’t solve alone. We
should not be afraid of Al. We should be ready to learn it, control it, and grow with it. “Al is not our
future, Al is our present”
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In contemporary education, academic success is no longer viewed merely as the outcome of
intellectual ability or institutional quality. Instead, it is increasingly understood as a complex
interplay of socio-cultural influences and individual agency. Among the emerging paradigms shaping
this discourse, learner autonomy has gained significant prominence. To fully appreciate its role in
educational accomplishment, it is essential to examine how socio-cultural contexts both enable and
constrain the development of autonomous learners.

Understanding Learner Autonomy

Learner autonomy refers to the capacity of students to take charge of their own learning. This
includes setting goals, selecting strategies, monitoring progress, and evaluating outcomes.
Autonomous learners are self-directed, reflective, and motivated, capable of navigating learning
beyond the confines of formal instruction.

However, autonomy does not develop in isolation. It is deeply embedded within the socio-cultural
environment in which the learner is situated.

Socio-Cultural Contexts and Their Influence

Socio-cultural factors encompass family background, cultural norms, societal expectations, language,
economic conditions, and educational traditions. These elements significantly influence learners’
attitudes, aspirations, and approaches to education.

Family and Socialization Practices

Families play a foundational role in shaping learners’ dispositions. In environments where
questioning, exploration, and independent thinking are encouraged, children are more likely to
develop autonomy. Conversely, highly authoritative or exam-oriented family cultures may prioritize
compliance over independent learning.
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Cultural Values and Educational Norms

In many collectivist societies, education is often associated with respect for authority, memorization,
and adherence to prescribed curricula. While these values foster discipline, they may sometimes limit

opportunities for self-directed learning. On the other hand, cultures that emphasize individualism
tend to promote critical thinking and autonomy.

Language and Communication Patterns

The medium of instruction and linguistic environment influence learners’ confidence and
participation. Students studying in a second language may struggle to express independent ideas,
thereby affecting their autonomy.

Socio-Economic Factors

Access to resources such as technology, books, and supportive learning environments plays a crucial
role. Learners from disadvantaged backgrounds may face constraints that limit their ability to explore
and engage independently, despite possessing intrinsic motivation.

Institutional and Pedagogical Practices

Traditional teacher-centered approaches often position students as passive recipients of knowledge. In
contrast, learner-centered pedagogies—such as experiential learning, collaborative projects, and
inquiry-based approaches—actively promote autonomy by involving students in decision-making
processes.

Learner Autonomy and Educational Accomplishment
Educational accomplishment is significantly enhanced when learners develop autonomy. Autonomous
learners tend to:

e Exhibit higher intrinsic motivation

e Demonstrate better problem-solving and critical thinking skills

e Adapt more effectively to diverse learning contexts

e Engage in lifelong learning
Importantly, autonomy fosters not just academic success but also personal growth, resilience, and self-
efficacy—qualities essential in the rapidly changing global landscape.
Bridging the Gap: Cultivating Autonomy within Socio-Cultural Realities
Recognizing the socio-cultural constraints is not a call to abandon tradition but an invitation to
integrate autonomy within existing frameworks.
Culturally Responsive Pedagogy: Educators can design learning experiences that respect cultural
values while encouraging independent thinking.
Parental Engagement: Awareness programs can help families understand the importance of autonomy
in modern education.
Flexible Curriculum Design: Incorporating choice, creativity, and interdisciplinary learning can
empower students.
Use of Technology: Digital tools can democratize access to knowledge and support self-directed
learning.
Teacher as Facilitator: Shifting from authority figure to mentor enables students to take ownership of
their learning journey.
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Conclusion

Learner autonomy is not merely an individual trait but a socio-culturally mediated construct.
Educational accomplishments are profoundly shaped by the environment in which learners grow and
learn. Therefore, fostering autonomy requires a nuanced understanding of socio-cultural dynamics
and a deliberate effort to create enabling conditions.

In reimagining education for the 21st century, the goal should not be to replace cultural traditions but
to harmonize them with pedagogical practices that empower learners. When socio-cultural contexts
support autonomy, education transcends rote achievement and becomes a transformative process—
cultivating individuals who are not only knowledgeable but also self-aware, responsible, and capable of
shaping their own futures.

66



S.S. Khanna Girls’ Degree College

THE FRAGRANCE OF AUTONOMY IN STUDENT LIFE

i
Dr. Shalini Rastogi
Assistant Professor,
Dr. Madhu Tandon B.Ed. Faculty,
8.8. Khanna Girls’ Degree College

<=0 =D
The most liberal and independent concepts have always been attached to the most responsible and

dutiful existences. The same applies to the term autonomy and when we talk of STUDENT AUTONOMY,
this realization becomes more intense.

Autonomy is not license to do as one pleases. True autonomy is paired with responsibility, discipline,
and self-consciousness. Life itself is synonymous with fullness , abundance, the blessings of nature,

and an endless scope for creativity and growth. But if one approaches it as a chaotic anarchist, not self-
conscious and not disciplined, the spell of this richness, abundance, and blessing evaporates with the
blink of an eye.

This becomes especially relevant in the context of student life. As the saying goes, “You reap what you
sow” because results only come through effort and discipline. Autonomy that is enlightened autonomy
takes you intensely near to beauty of life. Students learn to make themselves decent and sophisticated
citizens of society, making them think for others first before thinking for themselves. Here develops a
healthy social environment with enormous humanity, respect for each other, and softness of feeling in
the surroundings. Where there are daily blooming flowers of varied colors of such autonomy, there
comes healing for everyone — mental, emotional, and social.

Creativity, Autonomy, and Scholarly Perspectives

DAVID LITTLE (1991) described it as “A capacity for detachment, critical reflection, decision-making, and
independent action.”

Autonomous learners remain psychologically independent while still able to collaborate. Here rhythm
and relief tune the heartbeats for some magic/spell. It is the point where creativity takes place. All the
most beautiful creations are born of this mental solace only.

Hence, if students have to be creative, innovative, and spontaneous in their knowledge, they have to be
beautifully autonomous. And when we talk of pupil-teachers, whose hands and guidance are going to
shape many such innocent and raw existences of tender age in the schools, their own make-up of
mental and philosophical self must also be intellectually autonomous and disciplined.

HENRI HOLEC (1981) defined autonomy as “The ability to take charge of one’s own learning.” This
includes setting objectives, choosing methods, monitoring progress, and evaluating outcomes.

Path of liberation

PAULO FREIRE framed education as liberation, where learners become critical agents of their own
development rather than passive recipients. Student autonomy, when paired with discipline, becomes
the foundation for creativity, responsibility, and social contribution. It is not isolation, but
interdependence through independence When freedom and responsibility meet, learning becomes both
powerful and humane making life calm and serene.
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Foot Notes:
1.David Little

Irish philosopher who expanded the concept of learner autonomy and described it as “capacity for
detachment, critical reflection, decision-making, and independent action.”

2. Henri Holec

Often called the “father of learner autonomy” defined autonomy as “the ability to take charge of one’s
own learning.”

3. Paulo Freire

Brazilian educator and philosopher known for Pedagogy of the Oppressed. His work links autonomy to
social consciousness and empowerment.
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fRrermedt w@rarar snyfAe A& w1 g agaygut Rigia 8, e faemdf srom dam i ufthar or @@ fAgsor w@ad g
gt 31 ¢ fob faemdi srum siea MuiRd od 8, iaa & atenl o1 I8 &hd €, 31Ul TATfd T Hedich hed g 3R
3T+ ey Gt SR @d i 8|

fRremeff wararar a1 a1

fremeff w@raar @ areod 3T &mar @ 8 g g1 faenf sroa dike= ot T danfera ordT &1 a8 thadt e R ARk
o1 gdT, Sfeeh Gfchy U @ diga § 91T oia1 & 8k W fAofg adar &

fremeft wma=rar i v fatvand

o W-fAEF (Self-direction) - faamff Td ugat sar 8l

o fSIRERT (Responsibility) — 310t TtheldT 3R STAherdT i [STIER odT 8l

fAofg = Y &rar (Decision-making) - o1, Y 3R e AIGT 8, T I hdl gl

W-geich (Self-assessment) — 37T TITTd < 3Tehel=l ehdl gl

37idfeh URUM (Intrinsic Motivation) — STg<I G&Td ch Sl 3ieX ¥ TG chl 35T &1 g

fremff w@ra~rar @1 gge

g 3Toitae Tika- (Lifelong Learning) &t &THdT [denid hedT 8l

foenfefal & sraafaymg ok sfAefRar serar &1 guwr garaE SR Riqasite It & vicanfed ordr g1 deerd gRkaser
h IR I H TETIT e g HRa- <hl TOTET SR GRUMHT & R A1 8|

fxeres i syt @« fAemor F

fre1eR T Sl chad T ST T8l, Sfeh AFTeRle T= 8T 8| fAeteh: 3mavyeh daTed Iuctsd oheld gl faenffat et
W3l U 9 G o g 9Rkd o &1 diam & 3raeaR Ue™ ad &1 d18d ReriRor & 9g1adr hed ¢

et @ra<ar t gerar 27 Hir rfaat

o ey fRefkor: fAenfdfal ot 3roa @1eg T oA & g ARG |

o UStae SR AT TWds @it 3R s1eaa ol Sgrar |

o iqm nfafafeat: st a1 9=t & A1end 9 STH-Hedich By |

foereT &T: SraTsTHCe SR fawdl & 99+ o1 SaER & |

tenfircht o1 Suai: fefSiee areadt @ w-sreaa= ol Micarfad el

eifaar

o foenffal & okom & et

o ORUReh fAereh-chigd fRrem ur srferes iz

o IQTYHT chl |

o IITThldT bl SR IT THIAYTT bl hHT|

fAreeptf

fRremeft T@ra~rar faenffat &t sk, SieR ok arsiias Wik arelr a1 81 I A& aht e T 31 Sorent 998!
3R T faerrg &t feem & & STt g1 safoy fRuerept ofiR faenffat T ot Aerer S ardreRror g9 anfgy it
i, o ofR e o) oiearfed &l

69



e
fRremmeff wmaar o1 o a1 fa=R T8l 81 UThie S | 519 oghet uTTelt Taferd off, fremeff oepfa
<hl M # g W1, fid+ Ud ATagIRes SIgHd o 31ed & FH UTd o o Jgi fremeff w=f
Td Wifd & Had Al 1960 3R 1970 & &k H 3T IFGYRUN T I& HIWT- A& & &3 # gar|
1980-81 o &2 H fRren-fasivs g%t gretien A fRreneff @rdr sreg ot situ=aRes &9 & gRenfya
forar| gciter & 3 39 fAemdf &Y oot sifermy ufghar ht MRt wd & &Y emar & wu &
IRATRd fehar|

fremeft TemardT o1 9ref € kg dkam Y ufehar ik fREror i Swiert femedf @ g sa ==
freren o FWR ARk 781 B €, R & W daq 8,91 A8y &1 RuRer @ g axd & 3R st
TAf T Hedich- Y T gt hed 8| 8%l gclich ohl A&t Tra=IdT o1 ST+ AHT SITdT g Sk
IR WA 3701 W hl g T UfehdT &1 THR @ hl &dT g| e & o fefhaa &
IR fAemeff wraar ag fRAfa g foad et srom = @ deifda g+ft fFAofa ga 32 @ v
o forq ot ot fSrieR gidn g1 fRiemeff w@rmdr 3 o o @e @ 8,600 da w8 ST IR A d @
gl foig A € 3R =t ol ht SRt oft @ g1 i &, 3rufa 3eht wifa &t SRt oft 3eht
T & gl gidl 5l
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. fRremdt @ra=Tar st srasgedr ada | fRuenfdt ot @ - sifeis & forg WrTan i sraid
SATIGRdT & | 31TST hl JaT Ui, TR-FA+RAT i Bigen Wd T 37UAT B - chl 3BT 3Ed 8l

o TR & fremeff & srarfay 7 i gich & 9T 3¢ AhRIH gIBehIUT i fdhrd BIdT 8l

o TRremff @ra=rar St &t T o1 MEfar s9dt € U THETST Sl FHTYTH i aid S 6
AT & B U] Tfd T A TAehdTSt o 3%y died &l

o et Tra=ar fAenfdat @t srum weat st RufRa e ok I uTd ehem & forg ToHifaaT
I | 9&H S 8
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o fAemeff 59 @t vd ey @ dRad & at a8 ifde aRkem oea & ok fawy & Ikt gust ok
31fereh dgaR gidil o

. fremeft @rar # Rremdf dhaer Rfsha sitar s79 & == R 9fchg ©9 9 74 & Aafor 7 off
Ut WferY ent ATy et gl

o et @raar & g gee et wradar | fRuemedf sroa sifeem ufchar di f9er se
Y AT 8 a9 ag fAfseha gfierar @ 9= sifemmm & deat orifaat ik geuicd wr Tfcha gt
ST &1 Wradr gl= R fAenedf ga a9 wR gftha g 517 € O a8 ImSiH e 3R hd urd
AT 1Y &1 3794 3TTSiiad S7feRTH @l fohg TR T S&1a|

fremft w@ra=rar & g ges A=fafaa §—

o fremedf sru= Tedt ot AuRor o qur sifeR It o1 T Sl WA od § frenf or
fRreten <t fAefRar 781 <<t 8

o freredf srom oeifa Y ARt W ohxar 8 aur diea & garEt o uRUIH ol Hedich WY gt
AT 8l

o fR1emdt Ty s g i fHER) St HggH ohdT & TUT W1 hi Ui eht off @ gt
qugaT 8|

o fAemeff ggraar # fAemeff venia & sifdnm 1 S 8T Sariag aftha gganT Trgdr € aun
T hl @St e g, ad srfenm & fordY uerR 1 off pig arem 7 Iu= gt fvermeff @ra=ar
T 19 gaa # ufRed e gomeft A dhaer nfaa femeft 8 3uR 8 @ &1 @ SrfdH e
3R SIfATYT T TTHAT A h folT T&H a7 3T d AT g

et w@raar @ s AT g—

o Gfchg YrfieRY AT hae STRRY 8t 81 UTtd shd a3 dg afehd AT+ <1 fAAfar a9 <11 8|
. R fRASTOT e | g fRAemedt srot s smasaadrett s sifeem fa & SrgEy fyefor
&1 d Bl

o IMTATYTE TG S THS Ira et w@raar @ s&1 & 3y fayg ug siieaa-rde 9ia
ol Jgrar fAerar ¢ el d R Ay e & SI1d € dUT deh-guf ¢ ¥ [iaT & ord 8l
fRremedi Trrar g # fAgren AT et Wraar el g & g fueren g
URYfeh T USTdT o T UR Teh ATeRfch 3R IR <hl gl STrdt 8| fRreren fenfiay ot w@d @
e 3101 T1ea fRefRa e 3R & gedich e o IRg S1dT 8

fremft wara=rar g # fAarw Fi (yffwr Aad gt Godt g —

o frern soq frenfdat ot @l Sremyg IoMfaTl, 99T UEYS JYUT GOTYAT bl @Y e 3
Herdl Ue &

o fre1en pem & U1 araraxor 9410 fop fRremefT foqr fhdt fBisres, fa=m Jopta wd fomT &% & ormH
fSisTanaii opt 21id R Th|

71



o | .
- _}\ 7 4 'r'-%-"!"t"-"-

S.S. Khanna Girls’ Degree College 14&\ R Dr. Madhu Tandon B.Ed. Faculty

o fRrenferat st sram fAofg &9 Y WdsaT UeH e ST Uisiae o ciftch hl Td+ ehe chl Wdadl
&l

o f181en 3o fRAefAT enl Ik shiAat 3R I7eh! TATd T Hedrich e o folg Ticgd e

. freren oo frenfat ot w@-sremga &g W@ i awy IRft T & forg vtcnfa w2, a9 @
3T, fRiae auT 3raehel & foru IRT Twy ot [ReriRor e Iah|

. freren Sram frenffat it 59 givg gAY ok a8 Sru= fR1eteRl ar gEaei w gt Rk A1 eaR g
YT eh JUAUTT I SexAe QMfeieh Eetfast, Afeien WAt 3R Gedehrerdi et HY IuIT 1|

o fowg qrft st TuEE & forg fRuameff @ usr e o1 fAATor e g 37k IR ol @ 8t §e |

fArsepdla: ag gl ST GohdT & foh et @raaar adam d g fAeror 8q strasaes 8| @aadr 4
fRrenfefat & W2 eeh e O ST RAT 1 fahr g | BT Géa s o1 THTY W4 §ad &
3R 3rToiies HEd Bd &1 STd B Wi Ud W-IR0M ¥ HEd 8,d9 S8 A & ufd Tedt smen
STIA Il 8| ST BT # STHIYT S & I Afareh TR H YR §IdT g1 STeYHeh I Seelrd el
i g auT @ J Hft W fAufa A i ewdr o1 faeerd g1 %81 @ Ui 39 31 Ig gl ¢ foh diq & o
fRrgrent bt armaeaehdr gt a1 gl f1eteh hl JfAehT er ANfasieh & wU # @M, Ged 3=t ST I
A&l ehd 7t 3R Ig URd oed 6|
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Teacher educators play an important role in making classroom teaching more effective, interactive and

learner-centred. They use different teaching techniques such as group discussions, group work,
activity-based learning and problem-solving approaches to increase student participation. By
integrating ICT tools like smart boards, presentations, videos and online resources, they create an
engaging and learner-friendly classroom environment. A teacher also plays the role of a magician who
brings spark and curiosity among students and motivates them to actively participate in the teaching-
learning process. Their guidance helps develop confidence, communication skills and critical thinking
among learners. Teacher educators promote collaborative and learner-centred learning, making
education more meaningful and enjoyable.

The effective use of ICT in teaching can be understood through the Triple E Framework, also known as
the 3E Model of ICT Integration, developed by Dr. Liz Kolb. This framework explains how technology
should be used purposefully to support meaningful learning. The Triple E Framework includes three
important stages: Engage, Enhance and Empower (or Extend in the original framework).In the Engage
stage, ICT is used to capture students’ attention and create interest in learning through videos,
pictures, animations, quizzes and presentations. In the Enhance stage, ICT improves understanding by
using smart boards, online resources, simulations and educational applications that make learning
deeper and more effective. In the Empower/Extend stage, ICT helps students become creative,
confident and independent learners through projects, presentations, collaboration and self-learning
activities.

3E Model of ICT Integration

The 3E Model helps teacher educators effoectively integrate ICT in teaching =learning
by following three progressive stages: Engage. Enhance and Empower
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Thus, technology alone is not enough for effective teaching; its success depends on how teachers use
it to support learning. By following the Triple E Framework of Dr. Liz Kolb, teacher educators can
create an interactive, creative and meaningful classroom environment where students actively

participate and learn with confidence and curiosity.
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fRremeff Trarar 9 s faemeft i 3T ermdr T § fSigch gRT a8 31U+ Wikaw i ufehar 6t et @ ugor xdr gl
gqent Y g foh fAenefi dhaet SRt uttd & den HifAd 7 g @HeT & G1y diadn 8, U Usdl 8, faehedt o1 =g+
T & AR UL siifegen &TAdT ol faehTe ShedT 8| Ten o fremeff oy, saafasyret ok @istuzes gidT ¢ duT a8
UTSIYEdehl bl HHHATST & Rt dIgae A o fafdy @it St Jetrer ehar glarife gfewior & @ sire ot fuem o
IR I8 chael Y1 sl TG gl 8, dfech W K- <l &HdT o1 faenrd &A1 g1 Uri= gAT S1ifAes gemerd
&1 Ad AT o T T Iga TSt 1R TaTG oh ATAH T §idT gl I77h! <l Ugid (Dialectical Method) # freres ek
IR 3 & Torg Ut & Areaw 9 fenfial o aem & o ofRka oxar 81 59 ufchar & feneff @ sro= foamRt @t fRmfor
AT ¢ 3R T & @ISl H Gichy YAt Aurar 81 39 3f @ dar Sy ot fAgmeff @raadr &1 faar gemradht g
UGd 8 TS 9 JT g3 817U Ig fa=R st Udid giar 8, uig adAr e saaear # seh faemedf wds fuamefi
g1 ¥ UTd| 3HehT Ueh UHE hRUT URURe 8701 Ul & foras fAgren ent 114 <1 g Fid |1 1T g 3R faenfda
Y 31de i ST & foh & chaer A SR 2 o1 urer | Tt cawen # 9a1g, doh 3R Wdd foaR & s/awR iffd g
ST g1 396k [AuRid afe gensrd i TATGIHR Usgld hl STU-RIT ST df el J Usii 3R faaR- famst & A @
faenfdat &t Ffcha vrftert gRfga &t s gendt 81 e & Afdew ok difgs smam &t gHem & Ay wet 7 ar
U GgUll o Ievig fehar—urs, igy, Tum 3R =ama| & Tgun et w@rawrdr & faere & «ft srcdd ageaqu g1 v
faemdf et fadenyul [ufa & &l &mar e et 8, 9189 S8 31U fA9R <h & &l ATHTIY &1 8, §99 39
ferenfia el g1 afe fram e 5 Tguil &t Wefed & ot faeneff 7 dae 7 o1 w3 afcs Afdes w9 @ o
uRuag g9

Teh 3= HEcaqUl ST URIET-chivsd 18T ToTredt &1 aciAT caawer # Hie= i ufehar ht srder sicl ot s1fdes dga
fear sirar 81 faemeff sreRR fawy ot THEA & Soir haet Uen | 37 3ich UTW it oh folq 31ed- ahid ¢l 39 Ugha
Y TETHGdT 3R AT 91 ol faehrg a1fard giar g1 39 e # 37 dapld (René Descartes) @il Ugfd fa’iy
&Y § UTEfies 81 dehrd A 314 UIfed o ol uegfavra W (Methodical Doubt) & Rigia Uedd fohar 3R ag et foh
forelt oft faaR ht a9 don ThR 81 AT IATRT ST deh a8 WE 3R dehdiTd 7 gt3ch! Tford T ugfd &1 38 I4
I hHelg 3R dlfchen STYUR TR AT T 27| afe faemeff 39 gfeenior ol Sro=Td @t d et o o deh $iR JHT0T &
IR WR T 37foid e, ST IehT difegeh Wa=dT o faehra g | granfstes sraemmy oY fRremeff w@rarar & diffa
el 8| en faenfefal ok uRaR ik GHTST A1 gama giar & foh d U wiRaR a1 o= e ford @Rfera ar ufafda A
ST &1 ROy 3 3o+t 3t 3fiR ermdreh et AoRaiEsT e 2 &l

gl It (Nietzsche) &1 BTN Jeeiag g1 Hieet & urRUReR Afcren et &Y Sirefi=mT e g Hedl e GaHcdich-
(Transvaluation of Values) & ST R acT {&AT| Ifeh ITAR AT ! RATUT ATIATSHT el SeTefy TR
e oh TSI I6 GH: IREHT A1feq 3R 370 foiy g Jeu [Affa ot anfag| e & &= # ag faar faenffat ot
W7 Y & G4 3R U+ Site & Aofa @i o & forg 9Ra ewar @1 smyfAes g | vienfieht = fveror ufekar <t
< GHTeHTg U R gl §exAe R fSfieer daryHl & wiegw @ foendf sfifia St ae uga dend &1 @
SIS ATA & Tohd &, MY oG UG Tohd & IR faf 9= el g Tovd &1 T 39k ATU-T1Y dehritch &
T T BRUT AT §97 Tohd! g1 TireT MfSaT iR ARSI Teeft gt R faenfdat &t Taridr o & &R <t 8l
gafelq dchriteh oht YT IuAT qft Tvia @ Siel faenfefat & smar-srgames 3iik fade 1 fasm gt
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g9 dey H S = (John Dewey) &l 9T {8701 Rigid 3Tdd HeaqUl ¢ G oh AR ST T SMYR
g 3R Tfeha wrfiert g anfeu| e faemeff ufkatsrn &, waiT Sik T -gemens Sieft nfafafdat & vm a4 €,
d9 I Shael STHGRT UTd g1 thd dfech ATedideh Siia- & Sal TAe [Ahd Ted g1 I8 Ufchar fR1etmeff @ra=idT &l gge
AT 81 9T ot WrRIAdT Bl UHTfdd eh aTelT Yeh Hgcayul Rkes ¢ 3tk aR faenfiat st Ot wirom & ugran Sirar 8
forad @ o a=g Tel el §id| 3UY 3 3o Rl Y WE U @ ek el R U iR =t | T o @ fRaed g
URUMAER=Y Ich! TRa= Y Td=dr gafad gidl 8l

T

O

AT araTd off I g Aeaqul gl S faenfeat # Srafayr i At gidt & iR I oAt e ¥ 1 8l
SheTd] T 9T I Y TANT e § AchdT g| STafch @ i ufehar § Tafaar ser @rrfdes g Sik Jgt sT¥d SRt
& FTF T ATYR FdT 8139 T H SATISNA Fic (Immanuel Kant) ol WRIKAT Rigid Ieat@-1T 81 hic & ITAR
IS <h! Irdfeeh W ddl Bidt ¢ STd dg 37U+ fddeh 3R deh oh SMUR WR A0y o4 # | 1| et o1 38T +t adt
g1 =feu foh faemeff aredt gamal & aoma 3rgA fades @ Oem 3k fAufa A7 i ermar farfaa o2 et ot off g
ATETRes AT T TTHAT T USdT 8| TSt hele, g T 3R UTsachy QX A T Sa1d 3-8 Udeh faemeff 6y
fhTd TG ehdl TR T & & AchdT g HHft-hedt S+ s91¢ @ & forg fieres Maf>a arararor st orefaesar
2a €, oo faenfdal & gfthg amfiert o0 gt St 1

g AT & STacie I9d Ul & ArenH 9 et Wroar sl g fhar S dedr 81 e 4 wereT
ATATARYT T Tohd & forad faemeft oo faaR amen & & Ugsl Aggy il Ham, IRAls T i, 998 41 3k
ugfoat sieft nfafafdat fenffat fr aftha wrfier ot dicfea ot & fenffat 6t off agegof ufaew gt 81 3=
W €Y 9 AR hY a2 7 Se-8 dher IoM Afgu—sid Afthag deg RufRa &, uw g, 9y fawat o
I hAT 3R THY hl I Taeq seAT| STfHTaeh ff a<ai ! Wdd T T A & folv Uicaigd akeh 3R I
Aot o1 G Rk 39 Ufehar | AWEH € Tohd gl 3idd: T8 gl ST Tohdl & fob fRAemT wrarar arefes et 6
SMYRIAAT &1 Tg haat Aeifores ITAfed l g T Fard! afeeh fenfdal ot foarsfter, SR ok sk ariRe
S H ot T el 81 eIl hl HaTalcHeh UGid, Tict o Aifdeh HgUT, <ehTd ehi dTfchehdl, Hledl & Hed- G- e,
S D1 AFHATHD fALT0T 3R ehic o1 w@ra<ar Rgid—aT gt a=ifien gfeentor ot fAem & gATied hech ga Ut
fR1e70T SR fAehfia o Tend & ot fqental at dhaer I 3 & a9 36 WA fdd SR STHTRAT & feem #
3TUTR hR|
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e
3ot fenr Gefier 23 & 98- ugfaal o e Ra-ufd foF sear e ST w1 & | 3 ugla af s 7 & 9d=
SffasehRT TR hfsd gt ot &1 3ot fAf¥a e o ATerl o1 Tl gt 36T 8,9 hi R, Iafas, CURIer , HEhH,
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In traditional classrooms, students often remain passive recipients of knowledge, leading to
disengagement and limited skill development. Learner autonomy offers a powerful solution by
empowering students to take responsibility for their own learning.

Learner autonomy refers to the ability of students to set goals, choose learning strategies, monitor
progress, and evaluate their outcomes. The teacher’s role shifts from being the sole authority to a
facilitator or “guide on the side.”

This approach significantly enhances the classroom environment in several ways. It boosts student
motivation and engagement by giving them ownership and choice in their learning. It develops
critical thinking, problem-solving, and self-regulation skills. Personalized learning pathways cater to
individual needs, reducing frustration and learning gaps. Additionally, it fosters better teacher-
student and peer relationships, creating a more positive and collaborative classroom climate.
Ultimately, it prepares students for real-world success by building essential 21st-century skills.

Educators can promote autonomy through practical strategies such as student goal-setting journals,
choice-based assignments, learning contracts, peer teaching, and technology-enabled self-paced
activities. Metacognitive training and flexible grouping also play a vital role. While challenges like
initial student resistance, teacher workload, and equity concerns exist, they can be addressed through
gradual implementation, clear expectations, and proper scaffolding.

In conclusion, fostering learner autonomy transforms classrooms into dynamic, student-centered
spaces filled with curiosity and creativity. By empowering students to become active participants in
their education, we prepare them not just to succeed academically, but to thrive as independent,
lifelong learners.

78



India’s Colonial-Era Education System;
Forging Financial tb Independence Through Content Creation

Dr. Riya Sinha,

Assistant Professor,

Department of Law,

8.8. Khanna Girls’ Degree College

ey
In small towns across India, 20-year-old Rashi from Azamgarh no longer dreams of a government job

after college. Instead, she films short reels on her phone on cooking local recipes, sharing fashion tips in
Hindi, and teaching simple photography tricks. In just a year, her content has brought her ¥50,000 a
month and a sense of freedom. Rashi is part of a quiet revolution. India’s Gen Z is choosing reels,
photography, and short videos over rote learning and outdated degrees.

India’s education system, which is rooted in colonial times, still pushes memorisation, long lectures,
and high-stakes exams like NEET or JEE. Students spend years “byhearting” textbooks, but when they
graduate, reality hits hard. Nearly 40% of graduates aged 15 to 25 are unemployed, according to recent
reports. Many feel the system teaches nothing practical; no real skills for today’s world. It leaves them
unprepared for jobs that actually exist.
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Gen Z learns differently. Being born into the era of sartpones and fast internet, they love visual,

quick, and interactive content. They prefer watching short videos, trying things hands-on, and learning
at their own pace over sitting in boring classrooms. Studies show they thrive on YouTube tutorials, and
creative projects, and not on endless notes. Traditional schools feel slow and disconnected from their
fast, digital lives.

As a result, they are creating their own path. A 2024 YouTube India-SmithGeiger report (TOI Tech Desk,
2025) found that 83% of Indian Gen Z now see themselves as content creators. About 75% call it a real
career, not just a hobby. More than 55% have gained financial independence through platforms like
Instagram Reels, YouTube Shorts, and photography gigs. Women creators have grown by 40% in two
years, and the boom is strongest in Tier-2 and Tier-3 cities. Many earn more than entry-level office jobs,
sometimes lakhs per month from brand deals and views.
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This shift is smart as cheap data and phones have made it possible for anyone to start. Creators
preserve local culture, build communities, and even buy homes early. The government’s 2026 Budget
push for the “Orange Economy” (creative industries like content and AVGC) shows it recognises this
new reality. (VisionIAS, 2026)

Of course, not every reel-maker succeeds and issues of unstable income remain for some. However, for
many Gen Z youth, this is empowerment. Reels are not “timepass,” rather they are a rebellion against a
broken system. As India’s education catches up, these young creators are proving that not just
certificates can build real futures. They are already proving that creativity can beat the old rote-
learning system. The message is clear: in 2026, the future belongs to those who create, not just
memorise.

References:
e TOI Tech Desk. “83% of Gen Z are content creators? Here’s where India’s new creator class is
coming from?” The Times of India, 16 Nov. 2025

https://timesofindia.indiatimes.com/technology/tech-

* news/83-of-gen-z-indians-are-content-creators-youtube-india-report-says-wave-led-by-small-
town-women/articleshow/125359466.cms

e “Orange Economy.” VisionIAS Current Affairs, 31 Mar. 2026. https://visionias.in/current-
affairs/monthly-magazine/2026-03-31/economy/orange-economy
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The concept of learner autonomy has been central to the Council of Europe's thinking about language
teaching and learning since 1979, when Henri Holec wrote Autonomy and foreign language learning
(cited here as Holec 1981). Holec began by defining learner autonomy as the "ability to take charge of
one's own learning", noting that this ability "is not inborn but must be acquired either by 'natural' means
or (as most often happens) by formal learning, i.e. in a systematic, deliberate way", and pointing out that
"To take charge of one's learning is to have [...] the responsibility for all the decisions concerning all
aspects of this learning [...]" (Holec 1981, p.3).

Holec's report was a contribution to the Council of Europe's work in adult education, which sought to
promote the learner's freedom "by developing those abilities which will enable him to act more
responsibly in running the affairs of the society in which he lives" (ibid., p.1). When learner autonomy is
one of its defining goals, adult education

becomes an instrument for arousing an increasing sense of awareness and liberation in man, and, in
some cases, an instrument for changing the environment itself. From the idea of man "product of his
society", one moves to the idea of man "producer of his society" (Janne 1977. p.3: cit. Holec 1981. p.1)
Learner autonomy, in other words, belongs together with the idea that one of the functions of (adult)
education is to equip learners to play an active role in participatory democracy. That is why it remains
central to the Council of Europe's educational concerns.

}\ L.: 2

Implications of this definition of learner autonomy

We take our first step towards developing the ability to take charge of our own learning when we accept
full responsibility for the learning process, acknowledging that success in learning depends crucially on
ourselves rather than on other people. This acceptance of responsibility entails that we set out to learn,
"in a systematic, deliberate way" ,the skills of reflection and analysis that enable us to plan, monitor and
evaluate our learning. But accepting responsibility for our own learning is not only a matter of
gradually developing metacognitive mastery of the learning process. It has an equally important
affective dimension: in their commitment to self-management and their generally proactive approach,
autonomous learners are motivated learners. What is more, Holec's definition entails that autonomous
learners can freely apply their knowledge and skills outside the immediate context of learning.

81



Ms. Nandita Bose,
M.Ed. III Semester,
University Of Allahabad

< e
“The function of education is to teach one to think intensively and to think critically.”
—Martin Luther King Jr.

Society and culture play a significant role in shaping values, attitudes, and expectations toward
education. Supportive socio-cultural environments can encourage motivation, confidence, and
achievement, whereas social inequalities, discrimination, poverty, and cultural restrictions may hinder
educational progress. In diverse societies, differences in social class, caste, ethnicity, and gender often
create unequal educational outcomes among learners.

“Learning is deeply rooted in culture and social interaction.”

Education is not merely an individual process of acquiring knowledge; it is deeply influenced by the
social and cultural environment in which a learner grows and develops. A child’s educational
accomplishment is shaped not only by intelligence and personal effort but also by factors such as family
background, socio-economic status, caste, gender, language, religion, peer groups, and community
culture. These socio-cultural conditions determine access to educational opportunities, learning
experiences, aspirations, and academic performance.

The term socio-cultural impacts refers to the influence of social and cultural conditions on human
behaviour, identity formation, and institutional functioning. In the context of education, these impacts
determine who gains access to quality education, how knowledge is communicated, which cultural
values are legitimized, and whose voices remain marginalized. Factors such as language, caste, class,
gender, religion, ethnicity, and cultural capital shape the educational experiences of learners in both
direct and indirect ways. Educational systems often reproduce existing social inequalities rather than
eliminating them, thereby creating unequal learning opportunities among different groups. Lev
Vygotsky emphasized the importance of society and culture in the learning process through his Socio-
Cultural Theory. According to Vygotsky, cognitive development occurs through social interaction and
participation in cultural activities. He argued that learning is not an individual process alone but
develops through interaction with parents, teachers, peers, and society. Language, communication, and
cultural tools play a central role in shaping thought and understanding.

Sociologists of education such as Pierre Bourdieu, Paulo Freire, and Louis Althusser emphasized that
education is closely connected with power relations and social structures. Bourdieu argued that schools
reward the cultural practices of dominant groups, while Freire viewed education as either a tool of
liberation or an instrument of oppression. Similarly, Althusser described schools as ideological
institutions that reproduce dominant ideologies and social hierarchies. These perspectives reveal how
socio-cultural conditions influence educational experiences and outcomes.
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In multicultural and diverse societies like India, socio-cultural impacts on education become even more
visible. Learners from marginalized castes, minority linguistic backgrounds, rural communities, and
patriarchal families often encounter barriers that affect their educational participation and
achievement. Communication difficulties, caste discrimination, and gender inequalities continue to
shape the educational landscape despite constitutional guarantees of equality and inclusion.

In multicultural and diverse societies like India, socio-cultural impacts on education become even more
visible. Learners from marginalized castes, minority linguistic backgrounds, rural communities, and
patriarchal families often encounter barriers that affect their educational participation and
achievement. Communication difficulties, caste discrimination, and gender inequalities continue to
shape the educational landscape despite constitutional guarantees of equality and inclusion.

Caste Dynamics and Social Stratification:

Caste is one of the oldest and most rigid systems of social stratification in Indian society. It divides
people into hierarchical groups based on birth, occupation, ritual purity, and social status. The caste
system historically determined access to education, resources, power, and social mobility. Although
modern constitutional provisions prohibit caste discrimination, its influence continues to shape
educational experiences and opportunities.

Social stratification refers to the structured inequality that exists between different social groups in
terms of wealth, power, prestige, and opportunities. Education often reflects and reproduces these
social inequalities rather than eliminating them.

The denial of education served as a mechanism of social control. By preventing marginalized
communities from acquiring knowledge, dominant groups maintained their economic and political
power. The historical legacy of educational exclusion has created deep structural inequalities that
persist even today:.

Caste Discrimination in Educational Institutions:

Caste discrimination remains a major socio-cultural challenge within schools and universities.
Students from Scheduled Castes, Scheduled Tribes, and other marginalized communities often
experience humiliation, exclusion, and prejudice such as - segregation in seating arrangements, teacher
bias and low expectations, peer bullying and social exclusion, stereotyping of intellectual abilities, and
unequal participation in school activities.

Students from marginalized castes may internalize feelings of inferiority due to repeated experiences
of discrimination. Such psychological effects negatively influence academic motivation and self-esteem.

e Cultural Capital and Educational Inequality:

Pierre Bourdieu (1930-2002) was a French sociologist, anthropologist, and public intellectual whose
theories reshaped the study of social life. He argued that schools reward the cultural practices and
values of dominant social groups. Upper-caste families often possess greater educational resources,
literacy traditions, social networks, and familiarity with institutional culture. These forms of cultural
capital provide academic advantages to privileged students. Economic deprivation combined with
social discrimination creates multiple barriers to educational success.

The curriculum itself may reflect dominant caste perspectives while ignoring the histories, struggles,
and contributions of marginalized communities. Such exclusion reinforces symbolic domination and
limits the development of inclusive knowledge systems.
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e Symbolic Interactionist Perspective on Caste and Educational Experiences:

The theory of Symbolic Interactionism, developed by George Herbert Mead and later expanded by
Herbert Blumer, explains how social identities and meanings are formed through everyday
interactions. According to Mead, individuals develop their sense of self through communication and
interaction with others. Social behaviour is therefore shaped by symbols, language, gestures, and
shared meanings. Students from marginalized castes may experience labelling, exclusion, or
humiliation within schools. Teachers and peers sometimes associate lower caste identities with
inferiority, low intelligence, or poor capability. Such labels influence students’ self-perception and
academic confidence.

The concept of the self-fulfilling prophecy is especially relevant here. When teachers hold low
expectations toward marginalized students, learners may internalize those expectations and
underperform academically. Thus, classroom interactions contribute to the reproduction of caste
inequality. Symbolic interactionism also highlights the role of language, gestures, seating
arrangements, and social behaviour in maintaining caste hierarchies.

e Max Weber on Social Stratification:
Weber argued that society is structured through three interconnected dimensions:
Class — economic position and access to resources
Status - social prestige and honour
Power - ability to influence decisions and control institutions.
Weber believed that status groups maintain social closure by restricting opportunities to others.
Educational institutions can become mechanisms of social closure when dominant groups
monopolize access to quality education, professional networks, and cultural capital. Weber’s
perspective explains why educational inequality persists even when legal equality exists. Social
prestige, discrimination, and institutional power continue to shape access to educational success.
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e Pierre Bourdieu and Social Reproduction:

Pierre Bourdieu argued that schools reproduce existing social inequalities through cultural capital and
symbolic violence. Dominant caste and class groups possess linguistic styles, cultural knowledge, and
social behaviours valued by educational institutions. Marginalized students often feel culturally
alienated because the curriculum and institutional norms reflect dominant social values. This process
of symbolic domination reinforces caste-based inequality across generations.

Education must function as an instrument of social transformation rather than social reproduction.
Inclusive educational practices can challenge caste hierarchies and promote democratic citizenship.

Language is one of the most powerful tools of communication and learning. It serves as a medium
through which knowledge is transmitted, ideas are expressed, and cultural identities are preserved. In
educational settings, language plays a central role in teaching, classroom interaction, comprehension,
and cognitive development. However, linguistic diversity and unequal language recognition often
create barriers that hinder effective learning and participation. Communication barriers arise when
students are unable to understand or effectively use the language of instruction. These barriers may
emerge due to differences in mother tongue, dialect, pronunciation, vocabulary, or communication
style. In multilingual societies, students frequently enter schools where the medium of instruction
differs from the language spoken at home. Such situations create difficulties in comprehension, self-
expression, classroom participation, and academic performance. In countries with linguistic diversity,
educational systems often privilege dominant or official languages over local or indigenous languages.
Students belonging to minority linguistic communities may experience alienation and exclusion when
their home language is ignored or devalued within educational institutions.

Communication Styles and Classroom Interaction:

Communication barriers are not limited to language differences alone. Cultural variations in
communication styles also affect educational experiences. Different communities may follow distinct
norms regarding eye contact, questioning authority, speaking in groups, or interacting with elders.

e Rama Kant Agnihotri and Multilingualism in Education:
Indian linguist Rama Kant Agnihotri strongly advocated multilingualism and linguistic democracy in
education. According to Agnihotri, every child enters school with rich linguistic competence acquired
from family and community interactions. However, formal educational institutions often devalue local
dialects and regional languages by privileging standardized or elite languages such as English.
Agnihotri criticized the rigid “one language-one identity” approach in education and argued that
multilingual classrooms should be viewed as educational resources rather than problems. He believed
that children learn more effectively when their mother tongue and lived linguistic experiences are
respected within classrooms. Excluding students’ home languages creates alienation, low
participation, and cognitive barriers.
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e Lev Vygotsky and Social Interaction:
Lev Vygotsky emphasized that language develops through social interaction. His concept of the Zone of
Proximal Development (ZPD) explains that learners acquire knowledge through guided communication
and collaborative learning. Language barriers therefore disrupt not only communication but also
cognitive development and social participation. If students cannot comfortably interact in classroom
discourse, their educational growth becomes restricted. Vygotsky’s perspective reinforces the
importance of supportive and culturally responsive communication in educational settings.

Educational institutions must adopt inclusive linguistic practices to ensure equitable learning
opportunities:

-Multilingual education should be promoted, especially at the primary level.

-Mother tongue instruction can enhance comprehension and emotional connection with learning.
-Teachers should receive training in culturally responsive pedagogy.

By valuing students’ linguistic identities and promoting inclusive communication, education can
become more democratic and accessible.

Gender Roles and Patriarchy:

Understanding Gender and Patriarchy:

Gender refers to the socially constructed roles, expectations, behaviors, and identities associated with
men and women. Unlike biological sex, gender is shaped by cultural norms and socialization processes.
Patriarchy is a social system in which men hold dominant power and authority in political, economic,
cultural, and familial institutions.

Patriarchal societies assign different roles and responsibilities to males and females. Men are often
associated with leadership, rationality, and public life, whereas women are linked with domesticity,
care work, obedience, and emotional labour. These gender norms significantly influence educational
opportunities and experiences.

Feminist scholars such as Simone de Beauvoir argued that “One is not born, but rather becomes, a
woman,” emphasizing that gender identities are socially constructed. Patriarchal socialization
therefore shapes educational expectations, aspirations, and participation patterns from early
childhood. In many communities, girls’ education is considered less important than boys’ education.
Families may prioritize sons’ schooling while expecting daughters to contribute to unpaid domestic
labour or marry early. As a result, girls frequently face interruptions in education, lower enrolment
rates, and reduced educational opportunities.

Patriarchy and Educational Access:

Patriarchal norms create structural barriers that restrict girls’ educational participation. These barriers
include: early marriage, domestic responsibilities, safety concerns, gender discrimination, poverty and
son preference, and lack of sanitation facilities in school. In rural and conservative settings, girls may
be discouraged from pursuing higher education due to concerns regarding honour, mobility, or
traditional gender expectations. Educational institutions themselves may reproduce patriarchal
attitudes through curriculum content, teacher behaviour, and institutional policies.
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Gender Bias in Curriculum and Classroom Practices:

Schools are not neutral institutions; they often reinforce gender stereotypes through textbooks,
teaching practices, and hidden curriculum. Textbooks may portray men as leaders, scientists, and
professionals, while women are depicted as mothers, homemakers, or supportive figures.

The hidden curriculum — the implicit values and norms transmitted through educational practices —
reinforces patriarchal beliefs regarding gender roles and authority. Girls may internalize feelings of
inferiority, whereas boys may develop attitudes of dominance and entitlement.

e Sylvia Walby and Structures of Patriarchy:
Sylvia Walby developed a comprehensive theory of patriarchy that explains how male dominance
operates through multiple social structures. According to Walby, patriarchy is not limited to family
relations but exists across institutions such as education, employment, religion, media, and the state.
Walby identified six major structures of patriarchy:

e  Household production

e Paid work

e The state

e Male violence

e Sexuality

*  Cultural institution
Walby’s theory further highlights how educational institutions themselves reproduce patriarchal
ideology through curriculum, classroom interaction, and hidden curriculum. Textbooks often portray
men as scientists, leaders, and decision-makers, while women are represented in nurturing or domestic
roles.
In the context of socio-cultural impacts on education, Walby’s theory explains how patriarchal values
become deeply embedded in educational systems and influence the academic experiences and
accomplishments of learners. From early childhood, boys and girls are socialized differently according
to culturally constructed gender roles. Girls are often encouraged to be obedient, passive, and domestic,
whereas boys are associated with leadership, rationality, and independence. These socio-cultural
expectations significantly affect educational participation, confidence, subject choices, and career
aspirations. Walby’s perspective demonstrates that educational inequality is not merely an individual
issue but a structural problem rooted in broader socio-cultural systems of patriarchy.
Gender-sensitive pedagogy, inclusive curriculum, equal educational opportunities, and empowerment-
oriented education are essential for creating educational environments where all learners can achieve
their full potential irrespective of gender.

* Iris Marion Young’s Feminist Perspective:
Iris Marion Young’s feminist theory provides a significant framework for understanding the socio-
cultural impacts on educational accomplishments. Young’s concept of the Five Faces of Oppression —
exploitation, marginalization, powerlessness, cultural imperialism, and violence — helps explain how
socio-cultural structures create unequal educational conditions. These forms of oppression operate
simultaneously within educational institutions and affect students’ participation, confidence,
performance, and access to opportunities.
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Educational accomplishments cannot be understood solely through individual merit or intelligence
because social power relations shape learning opportunities, institutional treatment, and self-
perception. Students from marginalized genders or social groups often struggle not because of lack of
ability, but because socio-cultural systems restrict their participation and recognition.

e Feminist Pedagogy and Gender Justice:
Feminist scholars advocate educational practices that challenge patriarchal power relations and
promote equality. Feminist pedagogy emphasizes:
-Equal participation in classrooms
-Recognition of women’s experiences
-Critical thinking about gender norms
-Democratic teacher-student relationships
-Inclusive curriculum development
Education becomes a means of empowerment when it encourages students to critically question
social inequalities and oppressive structures.

Conclusion:

Socio-cultural factors deeply shape educational structures, opportunities, and outcomes.
Communication and language barriers, caste and social stratification, and gender roles and patriarchy
significantly influence learners’ experiences within educational institutions. These factors determine
who participates confidently in classrooms, who gains access to quality education, and whose
identities are recognized or marginalized.

Language barriers create unequal learning conditions by privileging dominant linguistic groups and
excluding minority learners. Caste and social stratification reproduce historical inequalities through
discrimination, unequal resources, and restricted opportunities. Patriarchal gender norms continue
to limit girls’ educational participation, aspirations, and empowerment. s Paulo Freire stated,
education should enable individuals to critically understand and transform their social realities. A
truly inclusive educational system must empower marginalized voices, challenge oppressive
structures, and promote dignity, equality, and human development for all learners.
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In today's evolving education system, the concept of learner autonomy has gained significant
importance as it shifts the focus from teacher- centered instruction to student-driven learning, where
learners gradually take responsibility for their own progress and development. This growth is deeply
influenced by motivation, as interested and curious students naturally engage more actively, explore
ideas beyond textbooks, and develop a genuine love for learning, while their socio- cultural background,
including family support, environment, and access to resources, plays a crucial role in shaping their
attitudes and opportunities in education. At the same time, the journey towards autonomy is not
without challenges, as many learners struggle with dependence on teachers, fear of failure, lack of
confidence, and limited exposure to independent learning strategies, which makes the role of educators
even more essential in guiding, supporting, and creating a safe space for gradual independence. In this
process, assessment and feedback should go beyond mere grading and instead focus on constructive
insights that help students reflect, identify their strengths and areas for improvement, and take
meaningful steps towards self-improvement.
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Furthermore, the integration of ICT in the classroom significantly enhances this experience by
providing interactive, engaging, and flexible learning opportunities that allow students to learn at their
own pace and access a wider range of knowledge. Altogether, when motivation, supportive
environments, thoughtful feedback, and effective use of technology come together, they create a strong
foundation for learner autonomy, ultimately preparing students to become confident, responsible, and
lifelong learners.
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(A Story of My Learning Journey)
A Small Beginning (Story Introduction)

It is early morning. I wake up with a plan in my mind—to complete my targets for the day. My books are
ready, my schedule is written, and my goal is clear. But as I sit to study, my mind is not as calm as I
expected.

Thoughts begin to appear—
“Will I be able to complete everything?”
“Am I doing enough for my future?”

Even before starting, I feel a kind of pressure. This is not just my story; it is the story of many students
who are trying to become independent learners but are silently fighting their own challenges.

What Learner Autonomy Means to Me

For me, learner autonomy is not just a concept from books. It means:

Studying on my own for my goals

Managing my time between college and self-study

Staying motivated without depending on others

As a student preparing for competitive exams along with my college, I am constantly trying to become
an independent learner. But this journey is not as smooth as it looks.

The Challenges I Faced

When Thoughts Become a Barrier

Many times, I sit with my books, but my mind is full of worries. I think about my syllabus, my
preparation, and my future. This overthinking creates anxiety, and instead of focusing on studies, I feel
mentally tired.

Sometimes, this stress even affects my body. I feel uncomfortable and restless, which makes studying
even harder. I realize that learning is not only about books, but also about managing emotions.

When Time Feels Less

My day is divided between college, self-study, and responsibilities at home. I try to follow a proper
timetable, but not every day goes as planned.

When I am unable to complete my targets, I feel guilty. It feels like I am falling behind, even when I am
trying my best. This pressure sometimes reduces my motivation instead of increasing it.
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The Voice of Self-Doubt

There are moments when I question myself—

“‘Am I capable of achieving my dream?”

Seeing others doing well sometimes creates pressure. Even though I work hard, these thoughts make
me doubt my abilities. I have learned that self-confidence is very important, but building it is not
always easy.

Challengas:
The Mind Barrier

When Learning Becomes Difficult

There are times when I do not understand certain subjects or concepts clearly. When teaching methods
or language become a barrier, I feel dependent on others.

At such moments, I feel that my independence as a learner is affected. It reminds me that clarity and
understanding are essential for true learning.

Responsibilities Beyond Studies

My learning journey is not limited to books. I also have responsibilities at home, like helping in daily
tasks and supporting my family.

While these responsibilities are important, they also take time and energy. After managing everything,
I often feel tired, which affects my ability to study with full focus.

When Mind and Body Need Rest

There are days when I want to study, but I feel physically and mentally exhausted. Continuous
pressure and lack of rest reduce my efficiency.

Through this, I have understood that rest is not a waste of time—it is necessary for better learning.
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What This Journey Is Teaching Me
Despite all these challenges, I have not stopped trying. Slowly, I am learning:

e To accept that not every day will be perfect

To focus on small goals instead of everything at once

To be patient with myself

To keep going even when things feel difficult
I have realized that learner autonomy is not about being perfect—it is about being consistent.

Conclusion

Learner autonomy is a powerful idea, but in reality, it comes with many challenges. Anxiety, time
pressure, self-doubt, and responsibilities all act as barriers in this journey.

Through my personal experiences, I have understood that these challenges are a natural part of
learning. What matters is not avoiding them, but learning how to face them.

Final Reflection
“Every day I struggle, but every day I also grow. Maybe that is what true learning really means.”
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“Independent learning creates strong minds.” Autonomous learning means students take
responsibility for their own learning. In this process, assessment and feedback play an
important role. Assessment is not only about exams, but also about understanding how
much a student has learned. Self- assessment and peer assessment help students identify
their strengths and weaknesses. It makes them more confident and independent.
Feedback helps students improve their performance. It should be clear, positive, and
given on time. Good feedback guides students on what they are doing well and what
needs improvement.

INDEPENDENT LEARNING CREATES STRONG MINDS

Assessment and feedback are the keys to autonomous learning.

AUTONOMOUS LEARNING - ASSESSMENT IS MORE THAN EXAMS

Students take responsibility I take Assessment is not only about exams,
for their own learning. charge of but alse about understanding how
They set goals, plan, my learning. much a student has learned,
maonitor progress and

reflect on their learning. @ Measures progress

@ |dentifies strengths
and weaknesses

@ Helps in improvement

— ——

SELF-ASSESSMENT

Helps students identify Encourages students to learn fram
their strengths and each other and build confidence,
weaknesses. )

Feedback guides students on what they
are doing well and what needs improvernent.

e - 00D FEEDBACK 15:

WHERE AM I7
) What | did well v m“_“_
»f Positive
o Timely

() My naxt steps

IN CONCLUSION | ) A B
Assessment and feedback support autonomous learning ﬁ n ﬂ | f ;I‘ !

by making students active, responsible, and lifelong learners. \
Active Responsible Lifelong Learners

In conclusion, assessment and feedback support autonomous learning by making
students active, responsible, and lifelong learners.
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“Learner autonomy is the power of a learner to take charge of their own learning journey with
confidence and responsibility.” In today’s time, learning is not just about memorizing books or
completing homework. I believe true learning starts when a student takes responsibility for
their own studies. This idea is called learner’s autonomy. Learner’s autonomy can be simply
defined as the ability of a student to manage their own learning. In other words, it means
learning by choice, interest, and self-effort rather than only following instructions. Some people
also define it as a process where students become independent thinkers and active learners.
According to me, learner’s autonomy means that a student does not depend only on teachers.
Instead, they try to understand things on their own, ask questions, and explore new ideas.
When students become active in their learning, they start enjoying the process more. For
example, if I don’t understand a topic in class, I try to read it again, search for it, or discuss it
with my friends. This helps me learn better and builds confidence. Slowly, I feel more
independent in my studies. Learner’s autonomy also helps in developing important skills like

decision-making, self-discipline, and critical thinking. These skills are not only useful in studies
but also in real life. In conclusion, I think every student should try to become an independent

learner.
LEARN ER AUTONOMY BENEFITS  ~ g/~
Taking charge of my learning journey Grtfleal FULL;RE
A CHOICE

RNOWLEDGE
SKILLS

| charge of my
" learning, I grow
as a student

and as a person.

Teachers can guide us, but the real effort should come from us. When we take charge of our own
learning, we grow not only as students but also as responsible
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School isn’t just a place where kids sit for a few hours and go home. How students do there ties straight
back to everything happening in their lives—their family background, culture, what they value, how
much money they have, what language they speak at home, the kind of tech and gadgets around, and
what everyone expects from them. All these pieces shape curiosity or frustration, what chances kids
get, how they see themselves, and whether they keep trying or just give up. It’s no wonder two students
sitting side by side can walk away with completely different experiences from the same classroom.
When people talk about a student’s “socio-cultural environment,” they’re really getting at all the social
and cultural forces that shape our daily lives and how we think. In school, these things color what
knowledge looks like, who feels comfortable talking to teachers, and what goals seem reachable. If
students feel supported, you’ll notice it—they’re curious, confident, willing to try new things. Without
that backing, even bright or hard-working kids can feel stuck or discouraged. Success isn’t just about
smarts or effort. It’s also about who’s in your corner.

For most kids, everything starts at home. Parents are the first teachers, showing what matters just
through everyday moments. When learning’s important to a family, you see it—maybe in how people
talk over dinner or which things they celebrate. Parents’ own education counts, too. Just chatting about
school or the future can give kids a boost. But sometimes parents can’t get involved, or don’t know how;
and kids lose that drive or end up slipping between the cracks.

Money changes the game in a big way. Families with enough income usually have extra books, better
schools, faster internet, after-school clubs, tutoring—the works. For families just scraping by, it’s a
struggle. Some kids work outside school or miss out on all sorts of things other kids take for granted.
Language and culture shape every classroom. Not speaking the main language can make everything ten
times harder. On the flip side, a mix of cultures can bring classrooms to life, as long as teachers know
how to bring everyone in and help them shine.

Friends and community matter more than people realize. The right peer group encourages you, helps
you keep going, makes you feel like you belong. But a tough crowd can drag you down fast. When
schools link arms with families and the community, students feel safer and more connected. Then
there’s technology. The right devices and access open up worlds way beyond textbooks. But if you're
stuck with no decent Wi-Fi or no computer at home, you just get left out. Way too many kids miss out
for that exact reason. Put together, all these social and cultural factors build real walls uneven
opportunities, old stereotypes, shaky access to tech, language barriers, and families that want to help
but just can’t. Fixing things takes effort from everyone: teachers, parents, community leaders the whole
team. Real change takes real action. Schools need parents involved. Kids who need extra support should
get it whether it’s tutoring, scholarships, or just someone cheering them on. Every student should feel
like they belong, no matter what. Tech has to be there for everyone. And the school and community
can’t just sit back—they have to work together. In the end, education just mirrors the world outside.
When we push for real fairness, we aren’t just helping kids get by—we’re raising people who can step up,
meet challenges head-on, and actually change things.
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In the evolving landscape of 21st-century education, the traditional "chalk and talk" method is rapidly
giving way to a more dynamic, student- centered approach. At the heart of this shift lies Learner
Autonomy—the ability of a student to take charge of their own learning process. It is not just about
studying alone; it is about developing the mindset to set goals, choose resources, and self-reflect on
progress.

As we look toward the next academic year, understanding and implementing learner autonomy will be
our primary mission. Here is a breakdown of the key pillars that will define this journey.

1. The Spark: Motivation and Learning

Autonomy and motivation are two sides of the same coin. When students are given a choice in how they
learn, their intrinsic motivation skyrockets. Instead of learning to pass a test, they learn because they
are genuinely curious. Our goal is to move from "I have to learn" to "I want to learn."

2. The Context: Socio-Cultural Impacts

Learning does not happen in a vacuum. A student's background, community,and culture deeply
influence their educational accomplishments. By recognizing these diverse perspectives, we can create
an inclusive environment where autonomy is encouraged across all social strata, ensuring that every
learner feels empowered regardless of their starting point.

3. The Hurdles: Overcoming Challenges and Barriers

The path to independence isn't always smooth. Many students face barriers such as a lack of self
confidence, rigid curriculum structures, or a fear of making mistakes. Transitioning from a dependent
learner to an autonomous one requires patience. Teachers must act as "facilitators" rather than
"dictators, " guiding students through these initial frustrations.
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4. The Compass: Assessment and Feedback

In an autonomous setup, assessment isn't just a grade at the end of a semester. It is a continuous
process of Feedback for Learning. We are moving toward self-assessment and peer-review systems
where students learn to critique their own work. This helps them identify their strengths and
weaknesses, turning every mistake into a stepping stone for growth.

5. The Catalyst: ICT Approaches in the Clagssroom

Information and Communication Technology (ICT) is the ultimate tool for the autonomous learner. With
digital libraries, interactive simulations, and Al- driven platforms, the classroom is no longer confined
to four walls. ICT allows students to learn at their own pace, explore topics beyond the textbook, and
collaborate with peers globally.

Conclusion:

Learner autonomy is more than an educational trend; it is a life skill. By fostering an environment that
prioritizes motivation, cultural awareness, and technological integration, we are not just preparing
students for exams —we are preparing them for life. Next year, let us commit to giving our students the
steering wheel of their own education.
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Introduction

Education is not only shaped by individual intelligence and effort but also by the socio-cultural
environment in which a person grows up. Socio-cultural factors include family background, social class,
culture, traditions, language, gender roles, and community values. These elements influence students’
attitudes toward learning, access to resources, and opportunities for academic success. Therefore,
educational accomplishment cannot be understood without examining the social and cultural context
that surrounds learners.

Family plays a crucial role in shaping a child’s educational achievement. Parents who value education
often encourage their children to study, provide guidance, and create a supportive learning
environment at home. Educated parents are more likely to help children with homework and motivate
them to pursue higher education. In contrast, children from families with limited educational
awareness may lack academic guidance, which can negatively affect their educational
accomplishments.

Socioeconomic Status

Socioeconomic status strongly influences educational opportunities. Students from higher- income
families usually have access to better schools, books, technology, and tutoring. They may also
participate in extracurricular activities that enhance their skills and knowledge. On the other hand,
students from economically disadvantaged backgrounds may face difficulties such as lack of
educational resources, financial pressure, or the need to work part-time, which can hinder their
academic progress.

Cultural Values and Tradition

Culture shapes beliefs about education, discipline, and success. In many societies, education is
considered a pathway to social mobility and respect. Cultural values that emphasize hard work,
persistence, and respect for knowledge encourage students to excel academically. However, some
cultural traditions may limit educational opportunities, particularly for girls, due to traditional gender
expectations or early marriage practices.
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Language and Communication

Language is another important socio-cultural factor affecting education. Students who study in a
language different from their home language may face difficulties understanding lessons and
expressing themselves. Language barriers can reduce confidence and academic performance. In
multicultural societies, linguistic diversity sometimes creates challenges in classrooms, but inclusive
teaching methods can help overcome these barriers.

Peer Influence and Community Environment

Peers and community environment also shape educational achievement. Friends who value education
can motivate students to study and perform well. Conversely, negative peer influence may distract
students from academic goals. Communities that promote education through libraries, cultural
activities, and educational programs create a positive learning atmosphere that supports students’
achievements.

Gender and Social Expectations

Gender roles and expectations can affect educational accomplishments. In some societies, boys and
girls are given different educational opportunities. Girls may face restrictions due to cultural norms or
household responsibilities, which limits their academic progress. However, increasing awareness and
policies promoting gender equality have improved access to education for girls in many parts of the
world.

Impact of Social Inequality

Social inequalities based on caste, ethnicity, or class can also influence educational outcomes.
Discrimination and limited access to resources may create barriers for marginalized groups. Inclusive
educational policies, scholarships, and affirmative action programs aim to reduce these disparities and
ensure equal opportunities for all students.

Conclusion

In conclusion, educational accomplishment is deeply connected to socio-cultural factors. Family
background, socioeconomic status, cultural beliefs, language, peer influence, and gender roles all play
significant roles in shaping a student’s academic success. To improve educational outcomes, societies
must address social inequalities and create supportive environments that encourage learning for every
individual. Education systems should promote inclusivity, cultural sensitivity, and equal opportunities
so that all students can achieve their full potential.
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Learner autonomy thrives when students possess intrinsic motivation—the internal drive to learn for
personal satisfaction rather than external rewards. When learners take ownership of their educational
journey, they develop stronger engagement, deeper understanding, and better retention. This self-
directed approach transforms passive recipients into active participants who set personal goals,
monitor progress, and celebrate achievements. Research shows autonomous learners demonstrate
higher persistence and academic success. Cultural background significantly shapes autonomous
learning capabilities. Students from collectivist societies may initially struggle with independent
decision-making, while those from individualistic cultures might embrace self-direction more readily.
Family expectations, peer influences, and societal values determine how comfortable learners feel
challenging authority or proposing alternative learning paths. Educational systems must recognize
these differences and provide culturally sensitive scaffolding. Several obstacles impede autonomous
learning development. Traditional teacher-centered classrooms discourage independent thinking.
Limited resources, rigid curricula, and standardized testing create environments prioritizing
conformity over creativity. Additionally, students often lack metacognitive skills necessary for self-
assessment and strategic planning. Fear of failure and insufficient support systems further restrict
learners from taking educational risks.

Effective assessment for autonomous learners shifts from teacher-dominated evaluation to
collaborative processes. Self-assessment tools, peer reviews, and learning portfolios enable students to
track progress independently. Formative feedback becomes dialogue rather than judgment,
encouraging reflection and goal adjustment. Digital badges, competency-based progression, and
personalized learning paths replace traditional grading systems, fostering continuous improvement.
Information and Communication Technology revolutionizes autonomous learning environments.
Online platforms provide unlimited resources, enabling personalized pacing and content selection.
Virtual collaboration tools connect learners globally, expanding perspectives beyond classroom walls.
Artificial intelligence tutors offer immediate, individualized support. Learning management systems
track progress transparently, while multimedia creation tools empower students to demonstrate
understanding creatively. These technologies transform classrooms into dynamic, learner-centered
ecosystems.
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Learner autonomy means learning independently and taking responsibility for one's own studies. It
helps students become confident,active, and responsible learners. Autonomous learning encourages
students to think creatively and solve problems on their own.

Motivation is very important in learning. Interested students can participate actively in class activities
and achieve better results. Motivation can come from teachers, parents, friends or personal goals.
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A student's family, culture, language , society and economic background affect their education.

Supportive environment helps learners perform better, while lack of resources and social barriers can
create difficulties.

Lack of confidence, fear of failure, over dependence on teachers , limited resources and poor time
management are common barriers to autonomous learning. Assessment and feedback help students
understand their mistakes and improve. Positive feedback motivates learners and builds their
confidence. ICT tools like smart classes, educational apps, online videos and presentations make
learning interesting and interactive. Technology helps students learn independently and develop
modern skills. Learner autonomy helps students become independent, confident and responsible.
Proper motivation, guidance, feedback and use of technology improve autonomous learning and overall
success.
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In the 21st century, education is no longer limited to memorizing facts or depending completely on
teachers. Modern education focuses on helping students become independent thinkers who can solve
problems, make decisions, and continue learning throughout life. This concept is called learner
autonomy. Learner autonomy means giving students the freedom and confidence to take responsibility
for their own learning. Autonomous learners set goals, manage their time, search for information, and
evaluate their own progress. Instead of being passive listeners, they become active participants in the
learning process.

Motivation and learning:

Motivation helps students learn independently with interest and confidence. It can be intrinsic
(personal interest) or extrinsic (marks and rewards). Teachers can motivate learners by encouraging
creativity, giving choices and appreciating effort.

Socio-Cultural Impact on Educational Accomplishment:

A student’s learning is influenced by family, school environment, culture, society. Supportive parents,
positive teachers and friendly classmates help learners become confident and independent. However,
strict and teacher-centered environments may reduce creativity and independent thinking.
Collaborative learning and discussions help students develop communication skills and autonomy.
Technology also allows learners to connect with different cultures and learn beyond the classroom.
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Challenges and Barriers to Learner Autonomy:

Some common barriers are:

 Teacher-centered teaching

« Fear of mistakes

» Lack of motivation

« Examination pressure

+ Limited resources

These factors can make students dependent on teachers.

Assessment and Feedback for Autonomous Learning:

Assessment should improve learning, not just measure marks. Activities like projects and self
assessment encourage independent thinking. Positive or constructive feedback helps students
improve and become responsible learners.

Enhancing Classroom Environment through ICT Approaches:

Information and Communication Technology (ICT) makes learning more interactive and flexible.
Smart classrooms, educational apps, online platforms and multimedia tools help students learn at
their own pace. Participating in global webinars and online discussion boards breaks the physical
limitations of the classroom, exposing students to diverse perspectives and independent research ICT
also improves communication, teamwork and research skills. However, technology become effective
only when teachers guide students in using it properly. Learner autonomy is important in modern
education because it helps students become confident, responsible and lifelong learners. Motivation,
supportive environments, proper assessment and ICT all help in developing independent learners,
Teachers should encourage students to think creatively and take responsibility for their own learning.
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S. S. KHANNA GIRLS’ DEGREE COLLEGE
Where Quality Meets Choice.....
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In today’s world, education has become one of the most valuable investments for an individual’s future,
making it crucial to select the right educational institution. With numerous options available across the
country and within Prayagraj, students often face challenges in choosing the ideal college for their higher
studies. However, this esteemed institution distinguishes itself through its academic excellence, student-

oriented approach, and commitment to holistic development.

The college is the only institution in the city that offers education in all five faculties—Arts, Science,
Commerce, Law, and Teacher Education, exclusively for girl students. It is also the only constituent
college in the city to receive an A’ Grade by NAAC in the third cycle of accreditation and the only
constituent college awarded the prestigious CURIE Grant. The institution further demonstrates academic
rigor by organizing nationally recognized competitions such as the Damodarshree National Award for
Academic Excellence, encouraging intellectual and creative engagement among students.
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WINNER-To be bestowed with
NDNAMODARSHRELR
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- ]
= Mational Award For Academic Excollence 2024 “nd Runner: Up: Award of <.50,000/-
Best Under Graduate Award: T 30,000/-
For Best Essay in Hindi or English Spacial Award: T 30,000/-

The institution has also been selected under the Star College Scheme by the Department of Biotechnology
(DBT) strengthening component. It has successfully completed two phases of the UGC’s College with
Potential for Excellence (CPE) programme and continues to strive toward achieving the status of a College
of Excellence. To support academic research and digital learning, the college provides laptops and access
to digital libraries and resources for students.

One of the major highlights of the institution is the Saroj Lalji Mehrotra Centre for Legal Studies, which
organizes the annual Justice Gopalji Mehrotra National Moot Court Competition. This prestigious
competition offers attractive cash prizes, including ¥2,00,000 for the winning team and ¥1,00,000 for the

runner-up team, along with several additional awards. Such initiatives provide students with valuable

exposure to practical legal training and national-level academic participation.
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The college is deeply committed to student welfare and development. It houses an Institutional Innovation
Cell to encourage entrepreneurship among students and provides a fully air-conditioned auditorium with
a seating capacity of 600. Financial assistance is available for meritorious students, single daughters, and
students affected by extraordinary circumstances. The institution maintains UGC-recommended student-
teacher ratios, fostering interactive and innovative learning environments.

Facilities for Students

The campus is equipped with modern infrastructure, including numerous classrooms, laboratories,
conference halls, moot court facilities, ICT-enabled rooms, health facilities, common areas, and a food
court. The Ancient History Department also features a museum, enriching the academic experience of
students. Separate libraries for B.Ed. and B.A. LL.B. (Hons.) students, along with a well-equipped central
library and digital resources, further strengthen the learning environment.
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In addition, the college offers scholarships for financially disadvantaged and meritorious students, smart
classrooms across all five faculties, research facilities with computers and Wi-Fi for D.Phil. scholars, and
financial support for students participating in international moot court competitions. Partnerships with
institutions such as the Allahabad High Court provide valuable internship opportunities. Well-equipped
laboratories for Chemistry, Botany, Zoology, and Physics support scientific learning, while various clubs
and societies ensure active student engagement and community participation.

With its eco-friendly campus, placement support, advanced infrastructure, academic achievements, and

student-centric initiatives, the institution truly stands as a centre of excellence where quality education
meets opportunity and choice.
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Theme For Next
Year

"REDEFINING EDUCATION: HOLISTIC
DEVELOPMENT THROUGH NEP 2020"

Sub - Themes

« Multidisciplinary and Flexible Learning

o Early Childhood Care and Education (ECCE)

« Integration of Life Skills and Values

« Experiential and Play-Based Pedagogy

« Formative and Progress-Oriented Assessment
» Vocational Integration and Skill Development
» Inclusive and Equitable Education
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GRATITUDE

Putting together an issue of EduSack is never the work of one
person. It is a quiet coming together of many hands, many minds,
and many generous hearts.

To every contributor who took time from their busy schedules to
share their thoughts on learner autonomy, thank you. Your words
have given this edition its depth and its soul. Each article, each
reflection, each small insight adds a brick to the foundation we are
building together.

To the reviewers who read through drafts, the editors who polished
paragraphs, and the designers who gave this issue its form, thank
you. Your work often goes unseen, but it is felt on every page.

And to you, our reader. You who opened this edition, who read a
line that made you pause, who might carry a thought from these
pages into your classroom tomorrow. You are the reason EduSack
exists. An e-magazine is only alive as long as it is being read, and
you keep us breathing.

As the editorial says, our contributors are the charming gardeners
who have made EduSack blossom. This issue carries their care,
their passion, and their belief in education that truly empowers.
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